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Abstract 
 
 
This study suggests that applied arts interventions with vulnerable adults may facilitate 
transformation through a sophisticated arts practice, rooted in a strong ethic of care. It explores 
how care can be nurtured, enhanced or diminished in these settings. It questions how these 
socially-engaged arts settings care and provide a fertile ground for learning, transformation and 
change. By exploring care as an underpinning phenomenon which resists measurement, this 
study also seeks to challenge and disrupt the dominant ‘what works’ evaluation agenda, which 
aims to prove transformation and change through summative evaluations and measurable 
outcomes.  
 
This study is grounded in a critical exploration of care theory from the fields of education 
studies and ethics. This shifts our understanding of care from a fuzzy notion of altruism to 
conceptualising it as a skill and competence rooted in relationship. Using a phenomenological 
approach, grounded in participants’ experiences, observations and in-depth interviews, this 
qualitative case study analyses data gathered over five months with 15 participants in a drama 
and music intervention, funded by Comic Relief. Using inductive approaches to analysis, 
which particularise rather than generalise, its findings are contextual but may have significance 
for the wider field of socially-engaged arts which works with different vulnerable and 
disadvantaged communities. 
 
The study found that such arts settings reflect and bring together many concepts in the 
theoretical literature, such care as a practice, value, virtue, ethic, skill, competence and intrinsic 
part of well-being. It also found that creating a ‘climate of care’ is a critical component of any 
intervention which hopes to elicit positive change or transformation for the participants. This 
climate requires practitioners who not only have a strong arts facilitation background but have 
honed their embodied skills such as active listening, responsiveness, and reciprocity which 
create the conditions for creativity and self-expression. Its implications also designing 
evaluations which include participant as an agenda maker, where possible and  provide 
meaningful research which can nourish and organisation and strengthen the case for the arts in 
this sector.  
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1. Introduction 
  
 
1.1 Positioning1 

How shall I position me?  
Let me count the ways 
Performer, Choreographer  
Theatre Deviser, Project director 
Artist-teacher 
Facilitator, Practitioner 
Evaluator 
Researcher (as instrument) 
Bricoleur  
Intersectionalist 
All the above 
Dance was my main thing 
South Asian Contemporary 
(If you must ask) 
No easy task  
To live by the rhythms in my feet 
The geometry of my arms 
The curving lines  
Of my spine  

 
 

One night I heard  
 A psychotherapist  

By accident 
Stories 

A heady concoction  
Of blood, fire and flesh 

Children 
Playing in landmines 

Witnessing rape 
Held at gunpoint 

Children 
Who had lost their words 
From far away countries 

Whose home was here 
Caught in the in-between 

I asked to 
Volunteer  

Some dance 
18 years ago 

and began adventures in  
Applied Arts 

or was it 
Arts-based Learning through Care? 

That moment lead me here. 
 

 

                                                   
1 I position myself throughout the thesis thus offer a personal positioning here. 
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The thesis intersperses scholarly critique with reflective writing from my research journal, poetic 

essence descriptions from the data and images, in an effort to capture and communicate the embodied 

experiences of this inquiry, embrace other ways of seeing and understanding this phenomenon, and 

acknowledges my bias and the notion of researcher as instrument.  

 
 
 
 
1.2 Purpose 
 
This study aimed to deepen my understanding of how socially-engaged or applied arts practices 

facilitate ‘transformation’ by examining the concept of care. In this study, I step away from my everyday 

practice as an arts evaluator under the current ‘what works’ agenda. By doing this, I hope to disrupt and 

challenge the limitations of the dominant focus on summative2 evaluation in my field. Currently, arts 

interventions like Unité3 are funded and valued due to their ‘measurable outcomes’, ‘demonstrable 

impact’ and ‘robust evidence’. However, a lack of formative evaluation means that practitioners are not 

always able to articulate how objectives are achieved. Consequently, they lose opportunities to 

understand, develop and improve practice. This thesis imagines an alternative rationale for evaluating 

applied arts; one which is based on a deeper understanding of the conceptual underpinnings of practice 

and an appreciation of the particular, distinctive and contextual nature of these interventions. This thesis 

argues that care may underpin arts practices, enhance learning and transformation, but is a value that 

resists ‘measurement’.  

 
 
 
 
 
 
 
 
 
                                                   
2 Summative evaluation can be defined as evaluation that is focused on ‘proving’ impact formative focuses on ‘improving’ 
or ‘refining’ practice (Lincoln & Guba, 1986).  

3 All names in this study have been anonymised to protect the participants. This is the drama intervention where my research 
was based. 
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1.3 Context  
 
 
The field of care has traditionally been associated with the medical and social sectors. Since the rise of 

instrumental cultural policy (Belfiore, 2002) applied arts have been more involved in re-habilitating 

refugees, survivors of torture and trafficking. This is not the same as arts therapy where practitioners 

possessing some knowledge of the art form and psychoanalytic theory and the process focused on 

‘releasing the unconscious by means of spontaneous art expression’ (Naumberg cited in Edwards, 

2004). Socially-engaged artists do not often have backgrounds in Psychotherapy. The work is therefore 

concerned with the fostering participant’s creative growth and explicitly focusing on aesthetics and 

artistic processes techniques and skills. 

 

However, they do share the common ground of ‘instrumentalism’ as the arts are used ‘specifically 

intended to benefit, individuals, communities and societies’ (Nicholson, 2015:4). This has created a 

fuzzy boundary, between social engagement, arts and therapy, a relationship which is critical in terms 

of practice and artist responsibility. I propose that care may also be useful for negotiating this boundary.  

 

Applied arts is also educational without being ‘in education’. Ultimately it aims to help vulnerable 

individuals to ‘become the architects of their own education and through that process to continually 

reinvent themselves’ (Eisner, 2002). They are long term projects which are not transactional but 

relational spaces, where both participant and practitioner may change through interactions. Throughout 

this study I focus on the aspects of care which emphasise development, learning and transformation. I 

will specifically examine learning as a practice of care, in a setting, which is open, relational and non-

teleological. I draw from Noddings’ theories which come from formal education but are equally relevant 

for socially-engaged arts with vulnerable adults. In Unité, however, the focus is not moral education, 

but more on learning through arts and care as a necessary ingredient of learning.  
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Unité is a three year intervention working with trafficked women run by an intercultural arts charity in 

London, which has worked with vulnerable communities since 1986.4 I have worked with the charity 

since 19975 and am currently employed to evaluate this intervention, funded by Comic Relief. The idea 

was initiated by project director, Jane, in 2010 and developed in partnership with the Poppy Project.6 It 

is a distinctive and a rare intervention as, whilst welfare state provides support in terms of housing, 

ESOL, counselling and healthcare, there is little support in building social networks and provision for 

culture, creativity and the arts.  

 

Finally, this study on care also engages with other critical concerns in the field of applied theatre, 

turning our attention on the quality and interactions of intimate relationships in such settings. This idea 

grapples with the renewed emphasis on concepts such as aesthetics, failure/uncertainty, craft and 

dialogue, and sits alongside the emerging literature on radical conceptual underpinnings of the arts, 

alongside other values such as Unconditional Love7 and Kindness (Broadwood et al., 2012), which 

resist measurement but underpin transformation and learning occurring in these settings.  

 

 
 

 
 

 

 

 

 

                                                   
4Their work is based both in the UK and internationally, in India, Pakistan, Kenya, Palestine, Burma and Sri Lanka, working 
across many disadvantaged community groups. 
5 I have worked in various capacities as project director, facilitator, performer, choreographer, associate director. 
6 A social welfare organisation which addresses violence and abuse against women. 
7 ‘Unconditional Love’ was a conference at University of Arts, London and explored how ‘caring and attention is expressed 
in such practices as artistic research, open access, auditing, peer-reviewing and critique as well as the tug of war between 
science, magic and art on the issue of love’.  
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2. Literature: Care 
  

This literature review is structured in three parts: a contextualisation of care, exploration of two key 

debates and a critical examination of three scholars whose work underpins this study. I introduce the 

research questions at the end. 

 
 
2.1 Landscape 
 

Care is seen as ‘fundamental to human experience’ (Chinn, 1991:xv) and the landscape of its evolving 

discourse is wide. Scholars of eastern philosophy have linked care to the concept of ‘Jen’ in 

Confucianism (Li, 1994; 2000), whilst others trace its history to the ‘Cura’ tradition of ancient Rome 

(Reich, 1995). The literature spans a multitude of disciplines from Education, Nursing, Bioethics and 

Psychology, to Philosophy and Feminist Ethics. It is a significant concept for personal endeavour, 

professional practices (Noddings, 1984; Watson, 1985) and is also thought to be relevant for the wider 

contexts of social justice and policy making (Addams & Seigfried, 2002; Gilligan, 1982; Lobb, 2010; 

Noddings, 1984). Caring ‘cross-cuts the anti-thesis between public and private, rights and duties, love 

and labour’ (Fischer & Tronto 1990:56), however there is literature which relates it specifically to 

socially-engaged arts settings. 

 

Despite historical connections,8 it seems that care was mainly unexplored by Western philosophy until 

On Caring (Mayeroff, 1971). Here, care is conceptualised as a complex process that facilitates the 

growth of another and offers possibilities for self-actualisation (Section 2.5). A decade later, Carol 

Gilligan, a psychologist and moral theorist published In a Different Voice (1982), often cited as a 

‘catalyst for focusing the attention on care’ (Hamington, 2004:14). She presented care as an alternative, 

feminine, relational approach to morality, distinctly different from the existing male justice-based 

approach.9  

                                                   
8 Mayeroff (1965) acknowledges the work of Buber, Dewey, Heidegger whilst Saunder-Staudt mentions early feminist 
writers such Mary Wollstonecraft and the Beecher sisters. Hamington also links Gilligan to Hume.  
9 In her later work she draws links between these two moral approaches (see Section 2.3) 
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2.2 Definitions 

 

Despite this groundswell of literature one clear definition of care remains elusive. The Encyclopaedia 

of Bioethics spends 25 pages contextualising and yet concludes that there is no ‘unified idea of care, 

but a family of notions of care’ (Reich, 1995:328).  

 

Ruddick claims three distinct meanings of care have emerged: a kind of labour, a particular kind of 

relationship and an ethic defined in opposition to justice (1998). Held calls them ‘clusters’  

(2006:36, 40) of practices and values, conceptualising it as a kind of labour and an ideal to guide 

judgement and action. Hamington’s hypothesis emerges from the debates or ‘constellations’ 

surrounding care (2004:16) which he conceives of as an embodied practice and ‘more than ethical 

theory’ (2004:29).  

 

All the above shows that care is a complex, multi-faceted phenomenon. Whilst this ambiguity has been 

criticised by some moral theorists, who find it lacking in guidance for ethical conduct (Rachels, 1999) 

it has also been celebrated by others. Bowden states that a precise definition of care may, ‘lead 

understanding astray and cause us to overlook the complexity and diversity of ethical possibilities of 

care’ (1997:83), a stance this study embraces. I do not aim to unravel a general ‘essence of caring’ or 

reveal a common thread which defines care. Rather, I seek to add to the ‘complexity and diversity’ 

scrutinising how care may be experienced in my field of socially-engaged arts, to explore how care 

manifests itself in an arts setting which may be therapeutic but is not defined as therapy, how the 

practice intersects (and perhaps adds) to the existing phenomenological concepts. As Hamington 

suggests, by ‘investigating the literature (on care) as well as first person stories’ I aim to ‘discover the 

degree to which care flows in (the) everyday experience’ (2004:36) of an arts intervention with 

trafficked women. Fig. 1 shows the key conceptualisations of care, which whilst distinctive are not 
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mutually exclusive or ‘stagnant schools of thought’ (Hamington, 2004:16), sharing the same scholars 

who continue to shape each other’s ideas.  

 

 
 Fig. 1 Conceptualising care as a ‘family of notions’ 
 

 

I will now explore two debates concerning the conceptualisation of care to further position myself and 

the assumptions of this study.  

 

2.3 Care as a Feminine Value?  

 

Care theory has sometimes been criticised for appearing to present gendered dichotomy (Larrabee, 

1993; Pollitt, 1992): that care is an essentially female trait whilst its equivalent, justice, is male. 

Hamington and others have attributed this dualism to some of the earlier work by Gilligan (1982) which 

identified care through gender differences, and Noddings (1984) who placed ‘mothering’ at the centre 

of care ethics. However, a critical reading shows that this may be a false dichotomy and that Gilligan 

later embraced the connections between the two. For instance, despite stemming from different 

premises,10 she suggests that ‘…both perspectives converge in the realization that just as inequality 

                                                   
10 Justice from equality and Care from non-violence. 

An 
Approach

to Morality

An 
(embodied) 

Practice

A Virtue or 
Disposition

A Feminine 
Value

A  
RelationshipA Process

What is 
Care? 
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adversely affects both parties…so too violence is destructive for everyone involved’ (Gilligan, 

1982:174). Elsewhere, she suggests that ‘themes within the basic melody of the care voice may be 

enriched by adding themes of justice, in counter point’ (Gilligan, et al., 1990). 

 

Similarly, Noddings’ earlier work emphasises women’s role in defining an ethic of care, which ‘I 

believe, arises out of our experience as women, just as the traditional logical approach to ethical 

problems arises more obviously from the masculine experience’ (1984:8). Whilst her argument is not 

biological, it has invited much criticism from feminist scholars. For example, she unapologetically 

places the mother-child relationship at the centre of her concept of natural care,11 ‘for many women, 

motherhood is the single greatest source of strength for the maintenance of the ethical ideal’ (1984:144). 

Of course, this role of motherhood can, especially in the current society, easily be assumed by men, as 

Ruddick points out, ‘I do not acknowledge sexual differences in parental work. Men can participate in 

every aspect of mothering except lactation: both women and men can perform paternal functions’ 

(1998:14). However, I would argue that to view Noddings as essentialist would be to misinterpret her 

positioning. Whilst she suggests that the ethic of care is ‘characteristically and essentially feminine’ 

(1984:8), she does not preclude men from the capacity to care and sees the futility of this gendered 

dichotomy. 

 

Diemut Bubeck, who defines care as ‘a response to a particular subset of basic human needs’ ( 2002), 

is also resolute that care is a feminine value in various ways (1995). However, like Noddings, these are 

not due to genetic characteristics but from social constructions, such as the division of labour, which 

traditionally assigns maintaining relationships and caring for others to the woman’s role.  

 

 I explore this as I am conscious this thesis conducted in a female-only setting by myself, a daughter, 

sister, wife and mother could be criticised for further feeding this gendered dichotomy. I am also wary 

that ‘a society based on caring might reinforce structures and norms which oppress and exclude women’ 

                                                   
11 This is the kind of care which requires little decision making or less ethical effort (see Section 2.6.2 ) 
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(Robinson, 1999 cited by Lobb, 2010), and that the participants in this research have survived a history 

of torture, oppression and exclusion. Therefore, it is important to state two things: firstly, whilst I 

acknowledge that care is associated with feminine traits in the literature, I recognise this as a social and 

historical construct not a biological one. Secondly, I think of care as a fundamental human capacity and 

align myself with Robinson who states that its value and ‘transformatory potential, does not, and indeed 

must not, rest on its association with women’ (ibid). 

 

2.4 A Virtue or Disposition? 

 

Another debate is whether care can be conceptualised as a virtue, which emphasises personal character 

over duty. Scholars such Noddings, Heckman and Card criticise this idea for being individualistic, 

conservative and unable to address societal challenges. For instance, Noddings writes, ‘caring is not an 

individual virtue although certain virtues may help sustain it. Rather caring is a relational state and it 

requires distinctive contributions from the carer and the cared for’ (1989:237). Even the scholars who 

advocate it as a virtue lay down several stipulations before making this categorisation (Groenhout, 1998; 

Tong, 1998). 

 

Hamington attributes the emphasis on the individual to some of Hume and MacIntyre’s work. Hume’s 

throws the spotlight on the individual, by describing the character of the moral person as ‘sociable, 

good-natured, humane, merciful, grateful, friendly, generous, beneficent’ (Hume, 1975 cited in 

Hamington, 2004:21). However, he also states that it is not enough to possess these traits or virtues and 

describes ‘quality of character’ which is grounded in one’s ability to sympathise with others and allow 

empathy to drive his behaviour.  

 

He also points to the wider role of society in shaping moral character, ‘as every man has a strong 

connection with his society…he becomes favourable to those habits of principles, which promote order 

in society’ (ibid). This idea of this ‘malleable’ virtue of care mirrors MacIntyre’s definition as, ‘an 
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acquired human quality’. In other words, whilst this virtue may exist in everyone, it can be developed. 

This echoes Noddings conceptualisation of care as a skill (see Section 2.6) and Hamington’s caring 

habits (see Section 2.7) which ‘can be developed or left to atrophy’ (2004:2). I suggest that 

acknowledging the influence of the wider society also distances care from being seen as a fixed, 

individualistic trait, to something which can be developed or nurtured. Thus, I might suggest that care 

as a virtue does not always need to be interpreted as being individualistic and a fixed entity, but as 

something which depends on interconnections and shifts from one context to another with the potential 

of development.  

 

A critical reader may ask why a virtue of care is relevant for this research?  

 

I suggest that they are linked by a premise of instrumentalism, as a virtue of care ‘enable(s) us to achieve 

those goods which are internal to practices’ (MacIntyre, 1984 cited in Hamington, 2004:20). These 

goods, he argues, are the activities regarded as beneficial to the whole community. Thus, there is an 

expectation that care is a virtue which fosters positive social outcomes: the same belief upon which 

socially-engaged arts are founded having a ‘potential to address something beyond the form 

itself…positive social processes…the intentions…could be to cleanse, unite, instruct or raise 

awareness’ (Ackroyd, 2000 cited in Nicholson, 2015).  

 

My past experience and this present research, also leaves me in little doubt, as to the salience of a 

facilitator’s ‘character’, their unique disposition and individual virtue of proclivity to care. However, I 

feel that conceptualising care solely as a virtue ethic may be a dangerous stance. Instead, this debate 

shows me that a virtue of care may exist in all but be shaped by empathy, developed through interactions 

with others and by wider society. Perhaps it is those who have honed their virtue like a skill that we call 

caring individuals.  
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So I have discussed the scope of the literature on care, contextualising its history, the difficulties in its 

definition and conceptualisation. I have also focused on two debates which further position myself and 

the study. I will now focus on the theoretical concepts from three scholars which inform my research 

questions and contextualise the discussion (see Section 5): Mayeroff antecedes the work of feminist 

care ethicists, at the heart of which is Noddings and Hamington, whose radical argument on embodied 

care emerges from this field but focuses on its corporeal dimensions.  

 

2.5 Milton Mayeroff  

 

2.5.1 Care as a duet 

According to Mayeroff ‘to care for another person, in the most significant sense, is to help him grow 

and actualize himself’ (1971:1), like a duet where both benefit it differing ways. He speaks of the 

anchoring effect of care creating ‘a basic stability in his life, he is “in place” in the world …instead of 

merely drifting or endlessly seeking his place’ (1971:2). This may seem obvious in an everyday context: 

that by caring we fulfill the deepest part of ourselves, that the ‘other’s growth is bound up in my own 

sense of well-being’ (1971:19). However, this idea, that the motivation to care stems from self-

obligation or ‘a basic need to be needed’ (Chinn, 1991) is a fairly original position in the literature. For 

instance, Noddings sees care grow out of fundamental experiences in childhood (1984) whilst 

Hamington posits that it stems from a body ‘built to care’ (2004:2). 

 

This is a profound idea which helps to further position me. Before completing this study, I do not think 

I would have attributed fulfilment through my practice to an ability to care or my ‘in place(ness)’. More 

likely, I would have said I was fulfilled by the creative acts of being able to play, dance, co-create 

performance, make short films and so on. However today, five years on, I agree with Mayeroff, 

acknowledging that it may well have been intrinsically linked to the care I was able to offer. This study 
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has shown me how close these fields are, how they intersect and are not as practically and theoretically 

disconnected as I imagined.12 

 

Unlike Noddings and Hamington, Mayeroff does not view caring as an equal, reciprocal relation. Whilst 

he describes the other as a reflection of the self, ‘as an extension of myself and at the same time 

something separate’ (1971:5), the real emphasis of care is on the ‘flourishing’ of the other. This places 

more expectation on the one-caring to sense the needs of the cared for, whilst no such expectation is 

required from the other. This makes me reflect on a ‘caring design’ of a project, as they are developed 

by the project director (the one-caring) for other’s to flourish. However, in practice, the design of a 

‘good’ project must also leave space for participant input as it unravels and therefore resonates more 

with other scholars.  

 

2.5.2 The Eight Ingredients  

Mayeroff proposes that the following constructs are needed in a truly caring relationship and 

experience. The following table reflects on these in relation to Noddings and Hamington, with a view 

to provide a context for the discussion of my findings (Section 5).  

 

                                                   
12 As the last two lines of my positioning poem show. 

 
Ingredient 

  
     From ‘On Caring’  
       (Mayeroff, 1971) 
 

 
Reflections & Intersections 

 
 
 
 
Knowledge  

 
 
‘To care for someone I must 
know many things. I must know, 
for example who the other is, 
what his powers and limitations 
are, what his needs are and 
what is conducive to his 
growth.’ 
 

 
 
Knowledge is both explicit and implicit. 
This resonates with some aspects of 
Caring Knowledge (see Section 2.7). 
However, Mayeroff separates mind and 
body by ‘knowing’ a person intellectually 
and intuitively, unlike Hamington who 
draws no such distinction. 
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Patience  

 

‘..is not waiting passively for 
something to happen but is a 
kind of participation with the 
other in which we give fully of 
ourselves.’  

 

 
 
This highlights a temporal dimension to 
care and links to ‘reflective response’ and 
‘caring reflection’ and active listening. 
Giving ‘fully of ourselves’ also intersects 
‘engrossment’, and Hamington’s notion 
that that our body is open and actively 
engaged in collecting ‘sensory’ data also 
supports the idea of giving fully of 
ourselves.  
 

 

 

Honesty 

 
 
 
‘In caring, I am honest in trying 
to see the cared for as they truly 
are…not as I would like them to 
be.’  
 
 

 
 
 
This intersects with ‘confirmation’ and is 
fully discussed in Section 5. 
  

 

 

 

Trust 

 
 
 
‘Caring involves trusting the 
other to grow in its own time 
and in its own way.’  
 
 
‘Trusting the other is to let go; it 
includes an element of risk and 
a leap into the unknown, both of 
which take courage.’  
 

 
 
 
Mayeroff encourages the carer to see the 
other as a separate entity to let them make 
mistakes. This creates room for students to 
question, not to be dominated or forced 
into a fixed outcome. It intersects with an 
aspect of dialogue ‘which gives learners 
the opportunity to question why’ 
(Noddings, 2005:23) (see Section 5).  
 
 

 

 

Humility 

 

 
 
 
 
‘… there is always something 
more to learn.’ 
  
 
 

 
 
This is fully discussed in Section 5. There 
is a notion of endless knowledge acquired 
through caring, e.g. learning about the self 
and the other, being open to the new.  
Mayeroff describes altruistic activities 
which could link to Hamington’s ideas of 
perceptual focus/figure-ground. 
 

 

Hope  

 

‘ … not to be confused with 
wishful thinking. Hope as an 
expression of a present alive 
with possibilities, rallies 
energies and activates our 
powers.’  

 
 
 
This is another significant concept which 
will be fully discussed in Section 5.  
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Table 1. Reflections and Intersections between Mayeroff with Noddings and Hamington 

 

Thus, Mayeroff through his eight ingredients shows that care is not something soft, ‘a fuzzy feeling that 

makes people kind and likeable’ (Noddings, 2007), rather it is a skill or competence which can grow, 

evolve, refine itself and is not necessarily anti-intellectual.  

 
 
2.6 Nel Noddings 
 
 

In the tradition of Hume, MacIntyre, Gilligan and Mayeroff, Noddings also sees care as contextual, not 

a set of principles, specific behaviours. Consequently, the intensity of the caring relation may differ 

from one context to another and is dependent on the closeness of the bonds in the relationship. It arises 

out of one’s early experiences in childhood, especially in the interpersonal connection between mother 

and infant. In fact, this mother-child relationship serves as a paradigm for the ethic of care throughout 

her work, an idea criticised by scholars such as Hoagland who sees it as a fundamentally unequal 

relationship which is ‘unidirectional’ (1990). Nevertheless, Noddings maintains that one needs to have 

experienced being cared for in the past, in order to be capable of caring. This idea is echoed by 

Hamington and will be explored in my final discussion.  

 

 

 ‘Lack of hope … eats away any 
sense of worthiness, and 
therefore anything for which I 
would want to take a stand.’ 

 
 

 

Courage 

 
 ‘Courage is also present in 
going into the unknown.’ 
 
‘Courage is not blind it is 
informed by past experiences, 
open and sensitive to the 
present.’ 

 
 
In an educational context this may mean 
being able to deal with situations which are 
not so clear, where one may have no 
previous experience, where one may take 
the lead from the cared for.  
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2.6.1 The Caring Encounter and Reciprocity 

Noddings directs our attention to the role of the cared for. Whilst she places care at the heart of a 

potential educational revolution (2005; 2007) she also accepts its intrinsic value, as an end in itself, ‘a 

way of being in relation’ (2005:17). Care and caring relations for Noddings are characterised by 

‘reception, recognition and response’ (2005:16) where the one-caring ‘feels’ with the other and 

‘receives the other’ unconditionally (1984:30–35). This is a crucial element of any caring encounter 

and distinctly different from Mayeroff.  

 

Caring is not a cognitive decision but an affective ‘state of consciousness’ (2005:15) which Noddings 

calls engrossment. This is not ‘infatuation, enchantment or obsession’ but an ‘open receptivity to the 

cared for’ (2005:15). Like Mayeroff’s concept of honesty, it is a genuine attempt to ‘really, hear, see or 

feel what the other is trying to convey’ (2005:16). The carer must also be motivationally displaced 

which requires them to prioritise the other, ‘I want to respond in a way that furthers the others’ purpose 

or project.’ (ibid). This links to Hamington’s thoughts on perceptual focus and will be discussed in 

Section 5. To be complete, however, a caring encounter also requires the cared for to respond in some 

way so that the carer knows that care has been received. 

 

Therefore, it could be argued that Noddings advocates reciprocity in care, ‘that both partners have the 

potential for enhancement through the caring relationship’ (Chinn, 1991:10). However, Claudia Card 

challenges her definition of reciprocity as it only requires the cared for to receive and display 

‘complementary behaviour’ (such as smiles of a child). This, she argues, is not reciprocity which 

demands one to ‘do to or for another something which is equivalent in value’ (Card, 1990:106). In the 

context of mothering, it is hard to imagine an infant doing much more than this. I would argue that these 

smiles are a form of receptivity and reciprocity, seen as an ‘equivalent value’ to one-caring, and see 

Noddings as encouraging reciprocity in care. 
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2.6.2 Natural and Ethical Care 

 

These two distinctive concepts emerge from Noddings work. Natural caring is similar to the instincts 

we share with animals. It is ‘that relation in which we respond as one-caring out of love or natural 

inclination’ (1984:5). It can be seen as the ‘I want’ – that which comes without effort. Perhaps Noddings 

grounds her argument in the infant-mother relationship for this reason: that under normal circumstances, 

if a baby is distressed, the parent will naturally, instinctually take some action to remedy the situation 

‘out of love’, rather than deliberate for hours on the many possibilities of ‘the right thing to do’. 

 

This contrasts sharply with her notion of ethical care which is a more common experience. This is the 

caring because it is the appropriate response when faced with a choice – although the distinction 

between I ought and I want-ness is often unclear and further complicated as Noddings suggests ethical 

care comes of out natural care, ‘the “I ought” arises but encounters conflict: An inner voice grumbles, 

“I ought but I don’t want to.”’ (Noddings, 2015)  

 

This is, again, a significant concept in this research where the lines between natural and ethical caring 

are often blurred. This intervention was initiated from an impulse similar to the experience in my 

positioning poem which I would see as close to natural care. Practitioners may experience a kind of 

‘mothering’ which wishes to protect and nurture their participants and is often reciprocated when 

participants are young, isolated or recovering from trauma. However, they are also aware of ethics and 

legalities which may prevent natural caring and encourage them to signpost participants to relevant 

organisations when appropriate. Thus, although Noddings clarifies this relationship by joining them in 

the reality of practice, the natural and ethical care could be seen as two parallel lines which intersect 

often, like DNA.  
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2.7 Maurice Hamington 
 
 

‘Care is an approach to personal and social morality that shifts ethical considerations to 

context, relationships and affective knowledge which can only be fully understood if care’s 

embodied dimension is understood.’ (Hamington, 2004:3) 

 

Veering away from care as a virtue or ethical theory, Hamington sees is it as a fundamental aspect of 

human behaviour, ‘integral to our relationships, facilitated by our corporeal existence’ (2004:13). Like 

Noddings and Mayeroff it is a capacity ‘linked to the habits out bodies develop’. Moreover, like 

MacIntyre he believes that strengthening caring habits and caring imagination one may also positively 

affect society. For Hamington, care is a basic embodied quality ‘a complex weaving of embodied 

practices and imaginative processes’ (2004:5). His conceptualisation comprises of three aspects which 

draws from Merleau-Ponty. 

 

2.7.1 Caring Knowledge 
 

Like Mayeroff and Noddings, Hamington feels that knowledge is an integral part of care. However, he 

draws from both propositional knowledge or ‘discursively statable facts’ (2004:44) and affective 

knowledge, ‘we may experience another person through tactile, olfactory and visual perceptions that, 

although we never articulate them, become part of our total understanding of that person’ (2004:45). 

Thus caring is made possible through ‘the discrete articulated data…the unarticulated felt dimension’ 

(ibid). However, this knowledge is only a necessary condition, and like engrossment without 

motivational displacement, is not enough to make one act out of care. This is significant for Unité as 

participants for whom there is no ‘propositional knowledge’ due to being recently rescued, often arrive 

and take part. In these instances, practitioners have to call on their affective knowledge skills (also 

susceptible to error), observing closely, paying attention to the silences, the unarticulated in games, 

activities of drama, dance or music, and this will be discussed in Section 6. 
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2.7.2 Caring Habits 
 

In order to care one must develop one’s caring habits. These are the physical actions or movements we 

practise in our interactions with others. However, Hamington makes a distinction between acaring, 

caring and noncaring habits. The former are daily actions, ‘morally neutral patterns the body uses to 

navigate its environment’ (2004:57), such as unscrewing a bottle top. Caring habits are those that 

facilitate growth, flourishing the well-being of the self and others, whilst noncaring habits are harmful 

to other people. However, what constitutes a caring habit cannot be generalized, e.g. smacking can be 

seen as both an act of care and of violence. Like Noddings, he proposes that they are passed from parent 

to child through experience, a point I will return to in my discussion. The diagram below, simplifies his 

concept.  

 
 
 Fig. 2 Three interrelated aspects of ‘embodied care’ 
 
 

Caring 
Knowledge

What is known 
by the body 

Caring Habits
Embodied 

practices of 
interaction

EMBODIED
CARE

Caring 
Imagination

abilty to transcend 
physical limitations 
and extrapolate this 
knowledge to others
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2.7.3 Merleau-Ponty 

Hamington’s notion of caring habits is framed by three concepts from Merleau-Ponty’s body-centred 

epistemology which also relate to my research. Bodily perception is not an act which separates the mind 

and body. Instead he sees a connection between the perceiver and perceived, and suggests that by 

attending to the body we will better understand ourselves and our place in the world, ‘by remaking 

contact with the body and with the world, we shall also rediscover our self’ (Merleau-Ponty 2002 cited 

in Hamington, 2004:48). This is significant because the women in this study are not only trying to 

regain an understanding of themselves in a new context, without violent oppressors, but their own 

connection to their body has been severely effected. Thus, through embodied arts practices, the 

intervention re-acquaints their physical, mental, social and creative selves with their new world.  

 
 
Figure-ground or perceptual focus is both the ability to ‘perceive an object and discriminate it from all 

the perceptible objects’ (2004:49), and the capacity for the body to ‘efface itself’ at the moment of 

perception. This is crucial in allowing us to focus on the other and makes caring possible.  

  

Lastly, there is the ‘slippery notion’ of flesh (2004:52). Hamington describes it as both a ‘metaphysical, 

epistemological and ethical understanding which flows’ from our body ‘but extends beyond it’ (ibid). 

Merleau-Ponty defines it as, ‘a propagation of (tactile) exchanges of all the bodies of the same type and 

style which I see and touch’ (ibid). These experiences are integrated with previous ones and create 

structures and patterns ‘in the on going emergence of intersubjective meaning’ (2004:53). In this way 

we learn habits which help us adapt and interact with our surroundings and this will be further discussed 

in Section 6. 13 

 
 
                                                   
13 I have not explored the closely related concepts of caring about (Noddings) and caring imagination (Hamington), which are concerned 
with how care may transcend the physical, social, temporal and geographical differences and elicit care for distant others. Due to the scope 
of the Masters, I have focused my attention on how care takes shape, flourishes and diminishes in direct face-to-face contact situations.  
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2.8 Research Questions 
 

There are many debates and key areas of overlap in the literature on care which provides a rich basis 

from which to analyse care in my research setting: a reciprocal relationship, a process, a skill, a 

competence, an embodied practice, a state of consciousness, an intrinsic part of well-being, self-

actualisation and amelioration of social conditions. The questions below stem from both care theory 

and from my overarching purpose, which was to understand how socially-engaged arts practices 

facilitate transformation and learning through notions of care.  

My questions are: 

 

•   How is the notion of care conceptualised in an arts-based intervention with trafficked women?  

•   How does the intervention enhance or diminish aspects of care?  

•   What are the implications for evaluating the arts?  
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3. Ethics 
 
 

I dedicate a discrete section on ethics as it flowed through every part of this research journey.  

 

3.1 A Beneficial Experience?  

 

I was already aware of potential ethical dilemmas as a facilitator, from considerations in administrative 

tasks and artistic aims, to practical concerns.14 As an evaluator, I was also aware of ethical challenges 

in summative evaluation frameworks (Arendsen, 2014) whose agendas are rarely set in discussion with 

the participant (Thomson et al., 2013). This is a fundamental ethical problem which underpins 

evaluation of socially-engaged projects,15 

  

‘..unless the people who are supposed to benefit from an activity can participate in defining 

the criteria of its success…control remains firmly with the professional organisations and 

any claim of empowerment must be open to question.’ (Matarasso, 2013:8) 

 

I acknowledge that researchers like myself must realise their privileged status (DeVault & Gross, 2011; 

Oakley & Roberts, 1981) and take steps to level the playing field. I also contend that ethical researchers 

(especially with vulnerable participants) should not be content to ‘do no harm’. Rather, they should 

actively seek ways of making the experience enjoyable and beneficial for the participant. At Unité, for 

example participants would be giving up some of their precious arts experiences to reflect with me. 

Therefore, at their request, I facilitated a dance class prior to interviewing and visual mapping.  

 

 

 

                                                   
14 These included DBS checking, safeguarding, participant confidentiality, public access, a high quality practice, artistic relevance, travel 
and food provision.  
15 These are usually extrinsic, social, economic impacts such as health or criminal justice. 
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3.2 Informed Consent and Participant Protection 

The Ethical guidelines for Educational research (‘BERA Charter’) was my starting point, however 

‘vulnerable adults’ seemed too homogenous a group for this setting. The WHO16 guidelines 

(Zimmerman and Watts, 2003) gave detailed insights into risks, informed consent, emergency 

intervention and the danger of re-traumatisation, which steered me away from questions to do with their 

past (see Section 4.4.2).  

 

Although I was employed as the evaluator, I sought separate informed consent from the ‘gatekeeper’, 

Jane. The purpose of the academic research was explained to the group and participants were invited to 

opt-in to the interviews. I ensured confidentiality, re-stated my purpose, explained their rights to leave, 

not answer certain questions and ask me anything they wanted. In order to overcome language barriers 

with one woman I offered to conduct the interview in Bengali, our shared mother tongue. Names were 

anonymised, consent was sought to agree these, photographs were adapted to prevent recognition and 

images were approved by the project director.  

 

3.3 Reflection 

 

On reflection, I would have preferred participants to choose their own names at the time of interview 

and verify all the transcripts and write their own ‘essence descriptions’ (Section 4.4.2). In future 

research, I may consider embracing a more participatory research methodology, which will be closer to 

the higher ethics of facilitation than evaluation, offering participants greater scope to plan and 

disseminate the research. Having said this, this thesis is not an end to my inquiry. Thomas states that 

research ‘shouldn’t be a question of simply “using” people then waving goodbye’ (2013:45). I remain 

with this group as their evaluator for the next two years and will gather feedback on this thesis and 

move on together.  

 
                                                   
16 Ethical and Safety Recommendations for Interviewing Trafficked Women. 
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 4. Methodology 
 

 
4.1 Epistemology  
 

 What did I know I knew?  
 

That my research setting would be a dynamic, social phenomena 

and not an ordered, consistent place. 

That meaning would be constructed differently by each person 

And the nature of reality: subjective, multi-layered and relative. 

That the ‘truth’ would not be a fixed entity but an ongoing process 

Constantly created. 

That the research questions valued both the etic and the emic 

That I would seek to interpret rather than explain 

To ponder the specific and the particular 

To unravel ‘universal significance’ 

but not universal laws which are ‘value, time and context-free’ 

Knowing all of this 

I moored my boat on the shores of 

a paradigm which celebrated subjective 

ways of knowing. 

Where I could learn through story 

And anchored this research 

In qualitative approaches. 17 

(Research Reflections, April 2015) 

 

                                                   
17 This poetic reflection cites expressions from the following scholars: Donmoyer cited from Stinson (1997), Lincoln and 
Guba (1986) and Husserl (1965). I did not want to bracket them at the side as I felt it interrupted the flow. 
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4.2 A Phenomenological Perspective 

 

This theoretical perspective ‘advocates the study of direct experience taken at face value; and one which 

takes behaviour to be determined by the phenomena of the experience, rather than by external, objective 

and physically described reality’ (English & English, 1958 cited in Cohen et al., 2012).  

 

My study is based in the experience of care in arts interventions. It aims to to explore the meaning of 

care through an exploration and distillation of the participants and practitioner’s lived experience, not 

in an abstract description of it. As such, it questions the ‘common sense “taken for granted” assumptions 

of every day life’ (Burrell & Morgan, 1979 in Cohen et al., 2012.) In order to achieve this Husserl urges 

researchers to bracket (epoche) their usual experiences of the world, to distance ourselves from 

preconceptions and experience this setting as new. From a theoretical stance, I appreciate that we should 

suspend judgements about what is real, until we can found them on a certain basis, but in practice I 

found ‘that this state is seldom perfectly achieved’ (Moustakas cited in Creswell, 2007). Observing 

practitioners in the same field, using the same games, devising exercises and activities, obviously 

brought up my past experiences of the field, which I captured in my research journal and some of which 

I include in this thesis.  

 

I also wanted to capture an ‘essence’ of arts experience itself for the participants. These are found in 

phenomenologically inspired ‘essence descriptions’ (Bond & Stinson, 2000) drawn from the interview 

data. There I chose to ask ‘what do you feel like when …?’ rather than ‘what happens in…?’ to root the 

responses in affective experience. However, this scope is too small of this to ‘grasp the very nature of 

(care)’ (Van Manen, 1990 cited in Creswell, 2007:58). 

 

Of course one may argue that this is more of an ethnography. My involvement with the group is for 

over a year and the project for three years. I have embraced the stance of ‘participant observer’, playing 

all the games and participating in the creative exercises. Sometimes I have found myself ‘hanging 



Beyond practice, value and virtue: re-evaluating Care in arts interventions with trafficked women 

 30 

around’ before or after the workshop has finished to talk to people. It could be said that I attempted to 

immerse myself further by attending performances, facilitating extra movement sessions, eating 

together and talking to them informally as well as during the interviews. My role as an evaluator also 

afforded me an emic perspective to a certain degree – all of which sits well in this methodology. 

However, whilst the participants were unknown to me this was not at all ‘an unfamiliar culture’ 

(Hammersley & Atkinson, 2007). I also had a ‘probing’ thrust to my questions, which may be 

considered antithetical to the nature of ethnography. 

 

4.3 Case Study  

 

 This is a case study involving ‘the study of an issue explored through one or more cases within a 

bounded system’ (Creswell, 2007:73). The ‘issue’ being studied here is care and the ‘case within a 

bounded system’ is a one-year drama and music intervention with trafficked women. This was an 

exploratory piece of research which would be rooted in participant values, not determined by my 

summative evaluation18 and would extend to both practitioners and the artistic director. In this way, I 

could explore how care was rooted outside the workshop. However, this was far too large in scope and 

my desire to conduct ‘an in-depth exploration…of the complexity and uniqueness of a particular 

project’ (Simons, 2009) set the boundary within the project itself.  

 

I was also drawn to the idea of particularisation which allows the researcher to gain rich insights from 

in-depth study of the particular phenomenon (Stake, 1995). Whilst I agree with Stake’s stipulation that 

‘the real business of case study is particularization not generalization’ (ibid:8) I also entertain Simons’ 

notion of the universality. This is paradoxical: that through attempting to encapsulate and express the 

‘uniqueness, the essence of the case in all its particularity’ (Simons, 2014:466) we may unravel ideas 

which have universal significance, but are not value, context, time free universal laws.  

                                                   
18 Outcomes measured for the funders: increased self confidence, decrease in isolation, employment or educational 
opportunities and ability to imagine a better future. 
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Kushner suggests in evaluative case studies, we learn about policy and programs through the 

perceptions, interpretations, and interactions of people (Kushner, 2000:12). In a similar way, I would 

argue that my understanding of the value of care has been through interpreting different individuals’ 

experiences in a specific context without de-contextualising the data.  

 

Finally, case study suited this research because of its focus on ‘real people in real situations’ (Cohen et 

al., 2012). My questions had emerged from a vast theoretical literature on care, but case study allowed 

me to explore these in depth in the ‘real-life’ context of applied arts, which I had not discovered in my 

reading.  

 

Simons describes case studies as ‘carefully evidenced’ stories whose characteristics are found in ‘a 

richness of detail, time-place, multiple happenings and experiences’ (2014:456). In some ways, I see 

this research as the story of how care manifests itself in the ‘happenings and experiences’ of a drama 

and music intervention working with trafficked women in London today.  

 

4.4 Methods 

4.4.1 Observation  

        ‘Observations are always incomplete’ (Barone & Eisner, 1997) 

I observed the group in various ways from November to March. My role as evaluator and researcher 

were explained at the start of the project so there was no question of concealing my identity, pretending 

to be a fly on the wall or a complete participant (Burgess as cited in Thomas, 2013:157). Participant 

as observer would best describe my presence in the group as I took part fully in the activities, but also 

led some movement sessions from November to January so the group could feel comfortable with me. 

This was not data which I could easily capture at the time but I reflected parts of this experience in my 

performance poem, The Line (see appendix). It also helped establish an intercorporeal knowledge of 

each other which, in the light of the literature, now took on a new significance for me. From February 
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onwards I would participate for a while then step out more like observer as participant which enabled 

me to film, take photos and write detailed descriptions. 

 

A critical reader, may argue that this level of involvement in several roles simultaneously may increase 

participant reactivity or ‘researcher effects’ (Robson, 2002). I would argue that, in this context of 

researching care, a remote, detached researcher writing notes in the corner would have been ill-placed 

and unethical. It is through my relationships that I have come to understand the way care flows in this 

arts setting. I would suggest appearing only once or twice before conducting an interview may have 

been in the vein of ‘bloodless angel(s)’ (MacLure, 2013:665), and increased researcher effects as they 

may have seen me as someone ‘special’. My intention was that the frequent visits would minimise these 

effects and enable ‘them (to become) so accustomed to the presence of a researcher that they carr(ied) 

on as if (I wasn’t) there’ (Robson, 2011:317). Whilst I acknowledge that I will have effected the group 

during the time I was there, I do not feel that it is a limitation of this research.  

 

My observations and field notes were full of ‘thick description’ (Geertz, 1973), which linked with my 

phenomenological orientation to explore experience ‘provide a rich textured description that evokes a 

sense of place, what it was like to be there’ (Simons, 2014). However, it was also part of my analysis 

process (Section 4.6) to make sense of the dialogue, characteristics, incidents and people in the setting. 

I used it to triangulate the data from the interviews and this grounded my data analysis (Robson, 

2011:317).  
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4.4.2 Semi-structured interviews or ‘just a chat’? 

 

Today something strange happened.  

It was just something subtle. 

A sharp intake of breath.  

A lowering of eyelids. 

 A smile quickly melted. 

It happened as we mentioned the word ‘interview’  

(Research Reflections, April 2015) 

  

Shortly after this moment I heard myself say, ‘It’s just a chat really’. ‘Interviews’ may be 

disempowering, negative experiences for these participants, at police stations, the home office, social 

services and with lawyers and medical practitioners. On reflection perhaps unstructured interviews 

would have enabled greater parity and offered a real opportunity for participants to set the agenda 

(Thomas, 2013:197). However, I did have an intention of capturing experiences they valued and how 

they felt in them so my discussion would be based in these perceptions. 

 

I tried to be an ‘actively engaged’ listener (Oakley & Roberts, 1981) allowing the participants to frame 

their experiences in their own way (Stinson, 1997). It meant paying attention to the words, non-verbal 

signs, silences and allowing the data to ‘affect…baffle…haunt (me)...make (me) uncomfortable and 

take (me) on unexpected detours’ (De Vault & Gross, 2011). Later, I reflected on the data about the 

past which I had considered ‘off-topic’ and thought would not be mentioned if I did not raise it. The 

guidelines specifically stated, ‘to speak about her experiences means asking her to relive memories of 

a personal tragedy, which can cause trauma and extreme reactions’ (Zimmerman &Watts, 2003). 

Although the practitioners were nearby in case of emergency, I had no intention and did not feel 

qualified to address issues in their past. It was also not a part of the artistic methodology. However, two 
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participants spoke in some depth about the past, ultimately puzzling over these ‘detours’ allowed me to 

make connections between the past and present capacities to care, which was also in the literature. 

 

I also had to collect specific evaluation data for the arts company and so I kept a list of topics next to 

me like an aide-memoire (Thomas, 2013:198) and the questions as open as possible, but used probing 

questions to clarify exact meaning so I that could minimise the room for misinterpretation. I also used 

photographs to document many of the activities, recorded them singing which became part of my 

research journal and acted as useful memory prompts.  

 

4.5 Research Setting 

4.5.1 Sample  
 
As my research purpose had been to understand how and why it works, I needed to select an intervention 

which ‘worked’. Being an evaluator, I have the pleasure of visiting many projects so I used Purposive 

sampling as it was one of the few applied arts interventions in London. It was long-term which suited 

my purpose and had an ethical stance. It would also allow me to observe the participants as they became 

more comfortable in the creative process. I also had a thorough insight into the company’s artistic 

methodology, which was therapeutic but not arts therapy. It was a high quality of teaching practice 

which was ethically sound and did not ask trauma survivors, ‘to use their life stories as resources for 

the project…play out real life in drama’ (Barnes, 2009). Rather, it was focused in the present, looking 

forward, facing obstacles and imagining a more hopeful future through creative activities.  

 

4.5.2 Setting 

As mentioned, Unité is a drama and music intervention lasting a year, run by an intercultural arts charity 

in London. It provides weekly workshops for a group of 20 participants who have all survived 

trafficking. Its is currently funded for two more years by Comic Relief and is set to expand across three 

cities in the UK. It is run by two project directors and is designed in three stages each with its own aim. 

These were developed by Jane and the Artistic Director of the charity. 



Beyond practice, value and virtue: re-evaluating Care in arts interventions with trafficked women 

 35 

Develop self-expression and group confidence (November to March) 

Imagine potential career paths and obstacles to these (April to July) 

Begin entrance paths to education, employment or training (September to November)  

 

The data for this research was gathered in Stage One and so the research relates to building the 

conditions for creativity and artistic risk-taking in a safe environment.  

 

For two hours, every Friday morning an old room in the East End comes to life. A 

grand building crumbles on the outside bravely resisting Hackney’s gentrification 

and struggling to remain open to its local community. Old parquet floors – newly 

disinfected with faint stink of bleach, posters of gigs gone by, photographs of local 

musicians and artists break up the peeling indigo and dark red walls. A bar hides 

behind wooden shutters at one end, an abandoned upright piano in the other. A 

faded white kitchenette next to the bar, a kettle, some chipped mugs, Nescafé, tea 

bags, a bread knife and green paper towels. It is not a particularly luxurious or 

comforting space. Nevertheless, 15 women meet, sometimes travelling for over 90 

minutes. But their journey began much further away: Nigeria, Madagascar, 

Bangladesh, Guinea, Uganda, Albania. For two hours every Friday morning an old 

room in the East End comes to life and witnesses a flourishing, through play, 

creativity, images, drama, music and conversation. (Researcher Reflections, 

February 2015) 

 

4.5.3 Participants 

Participants were selected using criterion sampling having all experienced the phenomenon of the arts 

intervention (Miles & Huberman, 1994:28). I started with a ‘big net approach’ (Fetterman cited by 

Creswell, 2007) where I observed and ‘mixed with everyone’ (ibid). My field notes included 

observations of 9–15 women in each session, as well as both the tutors. In March, I conducted a visual 
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mapping exercise (see appendix) and a questionnaire, which were designed for the summative 

evaluation but gave me an insight into interview questions for my research. Eleven women participated, 

most of whom I had already observed or led in some movement. In April, I invited the ‘core members’19 

to be interviewed for this study and four were able to do this in the time available.  

 

Tutors 

The intervention is co-directed by two artists. One is an expert in applied theatre, the other in music. 

However, I only conducted an in-depth semi-structured interview with the drama facilitator, Jane. This 

was due to the fact that the musician was a long-term personal friend and colleague of mine, which may 

have caused further ‘bracketing’ issues, and had immense pressures on her time.  

 

Jane 

Jane’s role as project director was very similar to my previous role in the company from 2000–2008. 

She was not only a facilitator but also responsible for designing, fundraising, monitoring and 

administration, and therefore was both in the office and in the field. Jane was a professional drama 

teacher and theatre practitioner who has worked on socially-engaged arts projects in Ghana, Uganda, 

Tanzania and the UK for 10 years.  

 

I have written the following essence descriptions to introduce the participants in their own words from 

the interview data. This is with the view to distinguish their differences through language as well as 

background.  

 

 

 

 

 

                                                   
19 These were women who had regularly attended these sessions since November, completed the visual maps 
and questionnaires. 
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Hope: Nigeria: 23 

 

When I was in primary school 
There was a war. 
I left the North. 
I came to Lagos 

I went to secondary school 
They taught in English 

But I didn’t really finish 
Because 

Of another war. 
Now 

I wait for my papers 
So I can take a course 

‘Access to Higher Education’ 
Everything will come with that. 

On Sundays 
I go to church. 

There is a small choir. 
It’s precious 

Like my counselling 
I could not live without that. 

Something inside. 
I love this group 

(Even before 
I was asked to volunteer) 

It is like family 
I feel at home 

I feel free 
I am serious. 

I am part of this group 
It is a part of me. 

 

 

 

 

 

 

 

 



Beyond practice, value and virtue: re-evaluating Care in arts interventions with trafficked women 

 38 

            Mathilde: Madagascar: 25 

 
 

I’ve been moving around 
Because of my situation 

I am still facing for my papers 
when the Home Office 

Denied me 
It affected my heart 

I couldn’t explain to them 
I wait for my second chance 

I had a daughter 
But I don’t know where she is now 

So I write her songs 
I go to church 

for worship 
For joy 

And Peace 
I forgive my mother 
But I don’t forget 

Her words 
When she let me go 

“You are not my child” 
Now I am free 

As long as I don’t see her 
In this group 

I have gotten strong 
I changed 

Now I dream. 
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Navina: 29: India 

 
I come here 

To meet new friends 
I tell my counsellor about it 

When I come 
My mind is totally changed 

Sometimes I feel 
Followed 

Sometimes scared 
Very panicked 
I go to college 

A basic Esol class 
I don’t want anything challenging 

Right now 
I nearly 

Completed an MBA before 
Concentrating 

Is hard 
But now 

I learn to sing 
I forget my tensions 

The stress 
I keep inside 

I enjoy 
Perhaps one day 

I will have a good settled life 
But that dream is 
Far away now. 
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Sharmila: Bangladesh: 29 
 

Dependent on my husband’s visa 
I used to believe in people 
But my scars have taught me not to 

Ma passed away 
They sold me 

Told me 
And showed me 

I was ugly 
I was not clever 

I wouldn’t have children 
He brought me here 
He took my money 
I slept on the floor 

Until his friend 
Came 

Then I lost myself 
Completely 

Now I take pills 
To sleep 

Pills 
To stop my head spinning 

Sometimes 
My breath stops 

Here 
I find family 

I am not alone. 
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4.6 Analysis  

 

I used an inductive analytic approach and intuitive techniques. This was to approach a grounded theory 

of this workshop through ‘an understanding and insight from a holistic grasp of data’ (Simons, 2014). 

This meant my analysis process began in the data collection itself, with reflective journaling and ‘thick 

description’ drawing from creative analytic processes in ethnography, which viewed ‘writing as a form 

of inquiry’ (Richardson & St Pierre, 2008). Some of these reflections were written up as a movement 

poem (see appendix), which I performed at a student research conference at Cambridge. I then 

undertook the process of transcribing three hours of participant interviews which required a careful re-

listening to each woman’s voice, her silences, hesitations, confusions and priorities, ‘forcing a detailed 

consideration of all the text, line by line’ (Robson, 2011). These then became poetic essence 

descriptions which I used earlier. On reflection, I would say the performance, transcription, re-reading 

and writing the essence description allowed me to fully ‘immerse myself in the data’ (Simons, 2014). 

In this way, I was approaching the analysis through reflection and holistic understanding of the arts 

experiences for the women as much as I could. 

 

I then ‘opened up the data’ (ibid) further by using a constant comparative method (Robson, 2011) to 

begin to unravel the initial constructs. These were guided by my research questions which were to do 

with which experiences the participants valued and why this was so. I then went across all forms of the 

data to see which constructs were supported by the observations, reflections and photographs in order 

to establish secondary constructs (Thomas, 2013). This process was supposed to reduce the number 

significantly but, unfortunately, it did not do this as I found most of the constructs from the interviews 

were supported in observations and the photographs. Finally, I returned again to creative processes of 

drawing and mapping in an effort to ‘crystallise’ (Richardson & St Pierre, 2008) and distill rather than 

triangulate.  
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As I did this certain constructs did fall away. These were mostly the obstacles and challenges the women 

faced in their life outside such as finance, home, office and permanent accommodation. Whilst these 

informed by holistic understanding of how the intervention fit into their lives, they did not appear to be 

the primary values participants felt about the intervention. I grouped these into four different thematic 

reasons: relational, educational, emotional, philosophical. Once mapped, I began to see that they were 

not mutually exclusive or stand-alone types, but rather that they each overlapped and influenced each 

other (see diagram below). On reflection, I appreciate that coding software would have speeded up 

aspects of this process considerably, however coding photographs and other artistic forms of data which 

lent so much to the process may have not have been possible. 

  

 

 
 
 Fig. 3 What participants valued about the arts intervention and why?  
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From these participant themes I began to understand the value of relationship. This resonated with my 

reading on care. At this point, I had to remind myself of my overall purpose, which was to root my 

understanding of the arts experience in participant values and explore its relationship to care theory. In 

order to do this, I returned to my phenomenological orientation and explored the essence of the 

experience: to particularise rather than generalise. Therefore, I chose to explore the theories of care 

through an in-depth discussion of three moments valued by the participants. The following discussion 

of these findings touches upon many of the constructs and aspects of the themes shown.  
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5. Discussion of Findings 
 

I discuss the findings through a detailed exploration of three ‘moments of care’. Each section begins 

with a poetic ‘essence description’ drawn from participants’ responses and is followed by an extract 

from my research journal. The moment is then discussed in the context of the literature on care. 

 

5.1 Moment One: The Circle as a ‘Caring Encounter’ 
 

 

 

 

 
 

When I come to sit here, I 
pick words 

share feelings 
 moods 

problems 
 personal problems 

     s t r e s s 
 

When I come to sit here, I 
seek encouragement 

 and encourage my sisters 
I seek help 

and find guidance 
from those passed this stage 

telling you ‘try this, try that’. 
 

When I come to sit here, 
sometimes my brain 

 stops 
working 

I leave it to her 
to find my solution. 

. 

 When I come to sit here, I 
pick words 

share feelings 
 moods 

problems 
 personal problems 

                                                                                  s t r e s s 
 

When I come to sit here, I 
seek encouragement 

 and encourage my sisters 
I seek 

help 
and find guidance 

from those passed this stage 
telling you ‘try this, try that’. 

 
When I come to sit here, 

sometimes my brain 
 stops 

working 
I leave it to her 

to find my solution. 
. 
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Niah shows her cards. They read anxious and ready. She will soon be moved from 

the ‘safe house’ but has no idea where to and doesn’t want to leave this city. One 

participant reassures Niah, ‘don’t worry, they can’t move you out of London.’ A 

cleaner enters, clattering metal buckets. Jane keeps looking at Niah, asks her to 

continue: hands rest on her lap, slow nods of the head, quiet acknowledgement of 

each statement with a ‘yes’. Jane shifts her weight back slightly, as the other 

participants ask Niah questions and offer advice. When everyone is finished Jane 

says, ‘I just wanted you to know that so many women in this group have been through 

this. I know how frightening it is. But it is an important part of your journey, moving 

on, living independently and all the friends you have made here will remain your 

support network.’ She ends with a smile. Niah nods her head, thanks her. The next 

person begins. (Research Reflections, December 2014) 

 

 

This is a typical moment during circle time. It is a part of the session, where participants can be attended 

to individually. I chose this because it seemed to resonate so strongly with Noddings’ concept of a 

caring encounter (1984). Jane cares for Niah (characterised by engrossment and motivational 

displacement). Jane advises and supports Niah (performing the act of care). Niah recognises and 

receives the care (completes the encounter). However, the following critical analysis highlights further 

similitudes and dissonances with Noddings’ phenomenological analysis of care. 
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5.1.1 Engrossment, Caring Habits and Motivational Displacement 

 

Noddings claims that if the practitioner, Jane, is seen as ‘one-caring’ her consciousness should be 

characterised by two fundamental concepts. The first is engrossment. This requires a full ‘open 

nonselective receptivity’ towards the cared for, Niah (Noddings, 2005:16). In other words, is Jane open 

and able to ‘really hear, see, feel what the other tries to convey’ (ibid)? Is she emptying her ‘soul of all 

its contents in order to receive the other’ (op.cited)? Whilst this may be a straightforward question to 

reflect on oneself, it is much harder to determine when observing others.  

 

This is perhaps where the concepts of caring habits can help us explore this further. Caring habits are 

the body’s ‘habitual activities of care [which may] often be performed without much reflection…exhibit 

a regard for growth, flourishing and well-being of another… gentle tactile interactions, a soft tone of 

voice, a nod or more complex interactions such as tending to the sick’ (Hamington, 2004:57). With 

such a concept, one could argue that engrossment no longer has to remain an intangible, internalised 

ethic or moral theory but could also be seen as an embodied quality. In this extract, Jane maintains 

constant eye contact with Niah, despite distractions, she nods, encourages her to speak in a gentle 

manner, she physically shifts back when allowing others to care, not interrupting or dismissing others 

comments. All this happens before she says a word. These are her caring habits and therefore I could 

suggest that she is in a state of engrossment.  

 

A critical reader, however, may suggest that these are merely superficial actions: that we cannot know 

whether she is really ‘emptying herself’ or ‘receiv(ing) the other into (her)self…becom(ing) a duality’ 

(Noddings, 1984). One could argue that she is just going through the motions, looking like she’s 

listening and that it is not a genuine activity. However, the following extract from her interview suggests 

that these caring habits are not to be taken at surface value. I asked her what was going through her 

mind as she facilitated these sessions week after week.  
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 ‘What I have to constantly remind myself is, that I make sure everybody is being given 

equal opportunity to communicate and is given equal space and time… I don’t want to 

rush some and not others…I want to make sure the quieter ones speak, if they want to… 

there is a real element of clock watching (but you don’t want them to feel that you are)…. 

I also want to make sure that everyone is at ease, that they are all given equal support and 

attention...that everyone feels comfortable to express or not to express what they 

want…I’ve also got to keep track of the advice that is offered, temper some of it, as it’s not 

always helpful. You know at the end of the day, it’s got to be a safe democratic space where 

no-one should be judged.’  

  

Her response not only shows an intense pre-occupation with the other, or engrossment, but also 

demonstrates her motivational displacement (her desire to help and ability to put aside her own pre-

occupations). Hamington and Merleau Ponty may argue that this is rooted in the concept of perceptual 

focus, the body’s ability to efface itself at the moment of perception (Merleau-Ponty & Lefort, 1968; 

Merleau-Ponty & Smith, 1996). Jane has effaced herself; she has placed her own concerns ‘and projects’ 

(Noddings, 2005) in the background. Everything she is concerned with seems to be with ‘the other’, 

one could say that she is fully within this duality. In fact, I would argue that she is operating in a much 

more complex level. 

 

In general, the literature on relational aspects of care focus on care ‘as a connection or encounter 

between two human beings’ (ibid:15). However, in this group context Jane is simultaneously caring for 

each individual and the groups’ needs, which shift from one moment to another. She not only turns her 

attention to one person but to 12 others at the same time. She is even mindful of how caring the women 

are towards Niah. Therefore, in this instance, caring cannot always be conceptualised as a neat set of 

reciprocal activities between two people. Instead it is in a constant state of flux and the practitioner may 

have to be equally open and receptive to all, caring for the needs, desires and projects of many at the 

same time.  
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This is a skill. Jane describes it as having developed from an ‘untarnished instinct’ over four years of 

facilitating these groups. (It is worth noting that she has not undertaken any formal training or therapy 

training in order to do this – it has been purely from practice.) This resonates with both Noddings’ and 

Hamington’s conceptualisation of caring as a skill and not a set of instinctual behaviours. They both 

feel that it is something that can and should be learnt, ‘my engrossment and motivational displacement 

push me to acquire skills in caring. But it is important to recognise them as skills’ (Noddings, 1984:122–

123). Hamington sees it almost like a muscle, which ‘can be developed or left to atrophy’ (2004:2). 

This also adds an element of competence to caring, which is often absent in our everyday notions of 

care. Without this level of skill I would argue that the sessions could easily turn into a negative, 

destructive and judgemental space. Maintaining this balance involves her caring skills and underpins 

the caring practices of circle time.  

 

5.1.2 The Act of Care 

 

Thus far I have focused on the consciousness of one-caring, showing how the practitioner is both open 

and receptive to the cared-for and ready to help them by placing herself in the background. I have also 

indicated that these notions may not be sufficient to understand and explain one-caring in this context. 

However, if this is to be a full caring encounter I need to analyse the ‘act’ of care (Noddings, 2002 :19) 

after all engrossment and motivational displacement ‘do not tell us what to do – they merely characterise 

our consciousness when we care’ (Noddings, 2005:16). In the circle time example given, Jane’s act of 

care is her response to Niah. 

 

Her message is clear: you are not alone, I understand your fear but moving out is a necessary step and 

we are here for you. A critical reader would suggest that Jane’s care seems more ethical than natural, 

which ‘is not the preferred way of relating to one other’ (Noddings, 2002:29). The practitioner spoke 

about this dilemma to me in the interview, ‘sometimes you just want to listen to them and say “yeah – 

this is awful” but you know that you can’t.’ Her natural response, or as Hamington may call it her 
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‘empathetic response’ (2004:76) might well be this, to simply agree or to be quiet, to let the others 

reassure or, perhaps more radically, pass comment on the inadequacy of the 45 day of ‘recovery and 

reflection’ policy. However, she does none of this. She recognises a need to go beyond what is natural, 

spontaneous and effortless in this environment, into a more dutiful, cognitive, critical reflection.  

 

This echoes with the concept of a Caring Imagination, which, according to Hamington is how we come 

to care about that which we have little direct or no experience of. Having to move out of a safe house 

is not part of her direct experience. So, although she says ‘I know how frightening it is’ she frames her 

knowledge and understanding through the experience of others. ‘I just wanted you to know that so many 

women in this group have been through this.’ Secondly, Jane waits to respond, she takes that time to 

reflect and in this way resists a natural, effortless response. Hamington suggests that ‘this sort of 

imaginative reflection includes the consideration of socially constructed rules and rights’ (2004:75). 

This can be seen in the latter part of her comment, ‘but it is an important part of your journey, moving 

on, living independently and all the friends you have made here will remain your support network.’ 

Here she is taking the ‘long term view without losing sight of the immediate needs’ (2004:76). In other 

words she is aware of the ‘socially constructed’ situation: that Niah will have to move out and live 

independently – in fact it is what is ultimately desirable, and responds accordingly.  

 

Therefore, I may resist Noddings’ prioritising natural care over ethical care in this setting. From the 

essence description, we see how much the women truly value each other and the practitioner as advisers, 

and the ‘guidance’ which they receive. However, my field notes also show that some of this 

empathetically, naturally offered advice is not helpful. For instance, a confident elder member of the 

group shouted her astute ‘suggestions’ across the circle at Sharmila.20 She meant no harm, she was just 

frustrated at the lack of action Sharmila had managed to take over an accommodation issue. Thus the 

practitioner has a duty to ensure that her act of caring is as constructive and positive as possible as she 

                                                   
20 Sharmila was the quietest member and did not speak for the first six weeks of the intervention. 
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reflects, ‘allowing those who need to, to express themselves and be each other’s guides and teachers, 

whilst safeguarding the more vulnerable members of the group.’ (Jane) 

 

 Whilst I am not suggesting that the advice from participants is spontaneous and effortless, I do think 

that practitioners needs to be able to critically reflect in order to care in this particular setting. And that 

it should be seen as equally valid as a naturally caring response. Having said this, whilst the act of 

caring may come from critical reflection it should also not feel like a purely logical-ethical Kantian 

response to a problem of crisis. Again, this lies in the competence to care.  

 

5.1.3 Reception, Recognition and Response 

The final part of this caring encounter is in the completion of the act which lies with Niah, the cared 

for. As Noddings states, ‘in the relational view we have to talk about the effect on the cared for’ 

(2002:19). She goes on to suggests that the cared for’s consciousness is characterised by three aspects 

reception, recognition and response. This requires Niah to somehow show Jane that her care has been 

received and the ‘caring encounter is complete’ (Noddings, 2005:16). In the above example, it’s quite 

clear that this has been achieved ‘Niah nods her head, thanks her’. Here Niah physically and verbally 

demonstrates that she has received the care, this does not mean that she agrees with it, likes it, will 

follow it or even remember it when she feels sad again. However, it allows Jane who is still in her open 

state of engrossment, to know that her care has been received. And the encounter comes to a close.  

 

As I write this, I am also aware this is not the case in many socially-engaged arts settings. In fact, this 

moment may be the exception rather than the norm. The reality is that it is not always possible to know 

whether your act of care has been received. For instance, what about the other participant who tried to 

reassure her – she may have been engrossed and motivationally displaced but were her comments 

acknowledged in the same way? And if not, was her act of care not meaningful? Does the lack of such 

a response negate or invalidate the caring act? Does it mean that caring has not been received?  
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I appreciate Noddings is trying to distinguish a relational view of care (rather than a view of care as a 

virtue) which acknowledges both parties. She is keen that educators don’t assume that because they 

have cared, care has been felt and received. However, in this context it is not always possible for the 

cared for to show that caring has been received. This could be for number of other reasons. Some 

participants may be so depressed that their eyes remain fixed on the floor and they don’t move at all 

during these sessions, others may think it impolite to comment after the practitioner has spoken. 

Recently, rescued women may not even understand a word of English and thus may not be able to 

acknowledge care at the appropriate moment. Noddings argues that ‘without such responses parents, 

teachers, doctors and counsellors suffer disillusionment, fatigue and eventually burnout’ (ibid). Whilst 

I have some sympathy for what she is saying, I would suggest suffering from fatigue and burnout are 

far more complex than not receiving the ‘intrinsic reward of caring’ (2002:19). I would add that care 

may well have been received even if the cared for does not explicitly demonstrate it. Perhaps, instead 

we should expand the ways in which we recognise the cared-for responses by participants beyond what 

they say or show.  

 

In summary, Noddings concept of a caring encounter greatly enhances our understanding and 

appreciation of the possibilities of care, the role of the one-caring and cared for in this instance. 

However, my discussion has also highlighted some areas of tension with the theoretical literature, which 

I summarise below.  

 

EXTERNALISING ENGROSSMENT
It is hard to know whether 

engrossment is occurring in others as it 
is an internal state . However looking 

at theories of perceptual focus and 
caring habits may help us overcome 

this.

MULTIPLICITY OF CARE
Noddings' phenomenological analysis 
focuses on caring between two people.  

However, in  this setting, it is a 
complex state where one caring  can  
simultaneously be caring for many. 

CARE AS A SKILL
Care is a skill and a competence which 
can be learnt, through practice.  It not 
only underpins the circle but is also a 

key value in its success.

NATURAL AND ETHICAL CARE 
Noddings places natural care over 

ethical care in a hierachy but in this 
instance, ethical care is just as valid, as 
long as it is not devoid of an affective 

centre.

CARED FOR RESPONSE
Noddings argues that the cared for 
show some sort of response but this 
idea may exclude some participants 
who may not be able to demonstrate 

this in a visual or verbal way. 
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5.2 Moment Two: A Trust Exercise 
 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                I 
 realised I had to slow down 
            liked leading 
   didn’t like leading  
thought it was hard to do without 
speaking 
           wondered  

 how she 
                          just 

 sat 
                         down 
            forgot about  
                  my problems 
 
 

I felt 
your rhythm  
like sleeping 

 safe  
confident 

    proud  
scared to trust 

OK 
happy that you were happy 

One leads the other whose eyes are shut. Jane explains, ‘you want your partner to trust 
you.’ She shows the possibilities for touch: a hand slipping under her partner’s, an arm 

becoming a mattress for the other, a palm resting just above the sacrum, barely 
touching. Sensitive. Tender. I wonder how her partner feels with her eyes closed, 

vulnerable, relaxed or somewhere in between?  
The women begin to move slowly around the room. Like a strange waltz to a jarring 

soundtrack. Stuttering at first. Slowly gathering speed. I notice some are being held so 
tightly, others are barely touching. There is a lot of giggling. They pause. “How does it 
feel?” Everybody speaks, even Sharmila. Jane summarises. They swap over. This time 

there is a shift. No giggles. Why?  
The movement still jars, with jagged edges to begin with but there is a focused energy in 

the room. Calm faces, muscles relax. Laila even pretends to be drunk. The pleasure is 
palpable. Again they share a mixed sack of feelings about leading, following, trusting, 

fear. Laila tells the story of a blind sister who died when she was five. Silence.  
Is this what trust sounds like?  

The final round begins, with Jane’s encouragement, ‘be braver with your bodies’. This 
time they play with height and speed, partners supporting, watching closely, constantly 

adjusting themselves. Who is the leader and who is the follower now?  
A woman’s waltz.  

A final reflection closes the session. 
Researcher Reflections 2015 
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This exercise is often used in drama interventions to build trust. In the following discussion, I apply the 

concepts of modelling, dialogue and embodied resources to explore care as an intrinsic part of artistic 

practices. Through this, I hope to show how these critical aspects of care are expressed in this 

intervention, enabling therapeutic effects and an arts-based ‘climate’ of care. 

 

5.2.1 Modelling  

 

‘So we don’t tell our students how to care; we show our students how to care by creating caring 

relations with them’ (Noddings, 2005:22). 

 

Noddings does not envisage care being taught as a ‘series of principles and ways of applying them 

through mathematical reasoning’ (ibid). Instead, she argues that a major component of learning to care 

is in watching the behaviour and interactions of others. Consequently, she urges all educators to ‘live 

it’, to model an ethic of care and not simply talk about it. This includes maintaining respectful 

relationships between administrative and teaching staff as well as engaging in ‘cooperative practices’ 

with the student (1984:178). I suggest that she sees it as a kind of subtext, which extends beyond the 

specific taught subject, in this case moral education. This idea of sub-text resonates with Hamington’s 

ideas of modelling caring habits, for instance in parenting practices. He argues that whilst his daughter 

‘is explicitly learning to ride a bike (she is) implicitly learning how to care’ (2004:59); that whilst she 

pedals, balances and listens to his instructions, her body is ‘catching’ the subtleties of his tone of voice, 

his physical reaction after she falls and the manner in which he tends to her injury.  

 

These aspects of modelling care are apparent in this intervention. Both practitioners have worked 

together for years, sharing a mutual respect which is apparent in their co-facilitation. Any issues which 

arose, during my observations, were discussed and resolved informally after the group’s departure. In 
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addition to this, Jane undertook various ‘cooperative practices’ which extended beyond her role as an 

arts educator. These included,  

 

‘writing letters of support to the Home Office, references for voluntary jobs and talking to 

health professionals about the participants and their children ...I see it as a sort of after-

care, just something that I feel I have to do.’  

 

Written down like this, she could sound like this was an unspoken ‘duty’, a conscious choice (ethical 

caring), however, in the spoken interview, it sounded closer to an instinct, an act which was intrinsically 

satisfying (natural care). Therefore, it could be argued that these practitioners respond to Noddings and 

Hamington by living this ethic of care outside the teaching practice. However, I would suggest that it 

is in the facilitator-participant interactions and the arts activities themselves where modelling the 

practice of care mostly clearly emerges. 

 

My field notes show how modelling was often employed as pedagogical technique. For instance, having 

explained an exercise the practitioner often chose to show it. Here, modelling was an intrinsic part of 

the embodied teaching practice itself: an explicit demonstration of the art form. Whilst, this may deviate 

slightly from Noddings’ original meaning (which is not associated with subject matter) it resonates with 

concept of bodily perception (Hamington, 2004). This idea argues that the body may capture far more 

information than what is said, ‘the information that my body garners when confronting others…far 

exceeds what is available to my consciousness’ (Hamington, 2004:48). This, he theorises, may increase 

the possibilities and potential of a caring relation. 

 

In this example, modelling is used to teach a critical aspect of care: that of touch. Without a caring 

touch, participants would be unlikely to relax, respond or be able to trust each other in this exercise. 

Jane could have simply asked them verbally to ‘gently take your partner by the hand’. Instead, she takes 

her time to model the many possibilities of a caring touch which allows the partner to relax and be led. 
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She is careful in the way she positions herself, her actions emphasising how it is not necessary to pull, 

grab or exert undue pressure. In this way, her expertise in modelling a caring touch becomes an 

invaluable tool in helping the participants to experience physical, embodied, tactile forms of care. 

 

Thus, one could argue that modelling arts practices maximise the participants’ ways of learning and 

knowing, travelling beyond the scope of explicit, verbal language. Modelling, in this sense, is part of 

the subject matter and builds both participant and facilitator knowledge which may increase the capacity 

for each to care.  

 

5.2.2 Embodied Resources and Capacity to Care 

The salience of a caring touch should not be underestimated in this context. Noddings argues that a 

student’s capacity to care ‘may be dependent on adequate experience of being cared for’ (2005). 

Hamington agrees and builds on this idea. He suggests that our caring habits (or embodied resources 

of care) are shaped through a snowballing effect, ‘any (physical) experience I have is integrated with 

previous experiences, giving rise to structures and patterns’ (2004:52). Both scholars highlight past 

experiences as a determinant of one’s ability to care in the present. Hamington goes even further in his 

example with the bicycle arguing that, ‘if exposed to this model of caring repeatedly, (the child) will 

likely employ it when confronted with a similar circumstance’ (2004:57). In other words, the more we 

are cared for and experience the modelling of caring habits, the more able we are to have embodied 

resources to care for others and ourself later in life.  

 

This inquiry is based on participants who have not benefited from such past experience. Rather, they 

have survived a life which emerges from a historical lack of care, having been repeatedly subjected to 

damaging emotional, physical, sexual and psychological violence from an early age,  

 

‘My step mother beat me, hit me a lot, insulted me…. my husband would drag me by my 

hair. I slept on the floor. …He would beat me if I over seasoned the food.’ (Sharmila) ‘My 
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mother abused me then rejected me. She was never happy with me and told me “you are 

not my child”. They took my daughter away when she was one.’ (Mathilde) 

 

Hamington’s and Noddings’ theories suggest that repeated exposure to such uncaring models may have 

significantly reduced their ‘capacity to care’ for themselves and others. Indeed, the data concerning 

making bonds and friendships outside the safe house and intervention, reflect this, 

 

‘At college, I say “hi, hello” like that, I don’t want to go to their houses I don’t want to 

start to tell my story to them, what happened to me. Normally people start to ask me, what 

is going on? So that’s what I don’t want to disclose. (Navina) I have friends in church but 

I never meet with them outside that … I speak with friends in college but not as to how my 

life is going in past circumstances. I don’t want them to know what’s in the past.’ 

(Mathilde) 

 

As such, one could argue that these women, who experienced a history of non-caring practices, may 

have reduced embodied resources to care for themselves and others, which is seen by their difficulties 

in developing strong friendships in other settings. Therefore, it is vital that the interventions they attend 

are caring environments which offer caring experiences, through which one may nurture participants’ 

caring instincts and resources. In the trust exercise, through caring for the safety of their partner’s body 

participants can be seen to demonstrate their capacity, interest – as well as their caution – around 

learning to care for themselves and for others.  

 

To summarise, care is modelled in many ways in this intervention. As Noddings points out, it is seen in 

the behaviour of colleagues and co-operative practices outside the formal teaching. However, I would 

argue that modelling can also be conceptualised as a caring pedagogical tool which underpins this 

practice and is an intrinsic component of the art of this exercise. Using Hamington, one could theorise 

that these positive tactile exchanges may replenish embodied resources of care, enabling participants to 
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overcome certain barriers in caring relations with others. However, perhaps the real significance is that 

such fundamental exercises in drama and movement lend themselves to modelling physical, tactile 

aspects of care such as touch. I argue that these positive, safe opportunities are rare and distinctive in 

the lives of these women. I also suggest, in line with the theory, that they are critical for such participants 

on their journey to recovery. And, whilst the practitioner is not a trained therapist, these exercises, which 

are expertly facilitated, could be seen as therapeutic and make a significant contribution in reversing a 

history of non-caring at an embodied level. 

 

5.2.3 Dialogue, Caring Knowledge and Flesh 

 ‘Dialogue is where neither party knows at the outset what the outcome or decision 

will be…it is a common search for understanding, empathy or appreciation ….it 

permits us to talk about what we try to show…connects us to each other and helps 

maintain caring relations...builds up substantial knowledge of one another.’ 

(Noddings, 2005:23).  

 

In this trust exercise, the dialogue occurs at two levels. Firstly, there is a verbal response from the 

participants and secondly, there is a dialogue between their bodies: an inter-corporeal conversation 

which effects the caring relation. In the following section I will discuss both, examining how they 

further our understanding of care in this intervention. 

 

A critical reader may argue that there is no genuine dialogue in this example at all. Instead there is just 

superficial reflection by the participant. They may argue that the destination or ‘outcome’ is partially 

known by the practitioner, after all she has facilitated this many times before and heard responses such 

as ‘it feels safe, it feels scary’ and so on. Moreover, one could suggest that the dialogue does not 

encourage participants to analyse or ask why they did or did not trust their partners, a characteristic of 

dialogue Noddings draws to our attention. Instead, they are simply asked to share their immediate 
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thoughts on the experience. Despite these reservations, I suggest that there is great value in this 

reflective dialogue of care for these participants. 

 

Firstly, it helps participants to make sense of the exercise – as Hamington points out, ‘bodily perception 

may open the world to us but the meaning comes from reflection’ (2004:48). Secondly, this reflection 

and act of verbalising inner thoughts allows Jane to acknowledge, summarise and begin ‘to talk about 

what (they) are trying to show’ (Noddings, 2005). Thirdly, this type of question appeals to all and is 

inclusive, encouraging the quieter voices like Sharmila. Fourthly, this reflective dialogue does not 

valorise one experience over another: relaxed or tense, leading or being led, there is a sense that each 

experience is equally valid. Lastly, it could also be seen as a way of ‘connecting us to each other’ 

thereby assisting ‘caring relations’ in the group. For example, by listening attentively to each other, the 

participants share experiences, may notice commonalities or differences and perhaps gain new insights 

into each other. I would suggest that these may increase the opportunities for relatedness or 

connectedness which, as the literature review shows, has been characterised as a fundamental factor in 

an ethic of care.  

 

However, there is another purpose to this reflective dialogue as it builds up a ‘substantial knowledge of 

each other.’ The clearest example of this is Laila’s narrative about her late sister, which affords us both 

propositional (fact based) and affective knowledge of this participant’s life and experience of the 

exercise. It is generally agreed in the literature that some sort of knowledge of the cared for is a pre-

requisite of care, ‘to care for someone I must know many things…who the person is, what his powers 

and limitations are, what his needs are and what is conducive to her growth’ (Mayeroff, 1971). Whilst 

knowledge will not always elicit a caring reaction, ‘as caring is a choice’ (Hoagland, 1988) it feeds a 

potential to care. In the light of this, I suggest these reflections, which follow these exercises, are vital 

opportunities for the group (including the practitioner) to gain knowledge of each other: a knowledge 

which may refine and embellish their potential to care. 
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The silence after her revelation could be read as an example of such sensitivity and a part of this verbal 

dialogue. They could have responded with similar tales to empathise, as they often did in circle time, 

or with platitudes to cover the awkwardness. But instead, they co-created a silence, they pressed pause 

on the verbal and let the care unfold through the silence, the unspoken, the tacit, the in-between. 

 

In summary, perhaps the dialogue here is not a perfect exemplar of Noddings definition. For Noddings, 

the outcome should be unknown, there should be more questions to ask why, opportunities to go deeper 

into an exploration of how one begins to trust again. This may be an opportunity which some arts 

practitioners in certain contexts would relish. However, for many like Jane, this could feel more in the 

realms of arts therapy as she clearly states, ‘I am not a therapist.’ Therefore, I suggest the kind of 

dialogue which requires reflection and responsiveness, is inclusive and non-judgemental and may be 

an equally valid way of ‘connecting us’ and understanding how care evolves in this setting. 

 

But what of non-verbal and embodied dialogue?  

 

Here, I observed a genuine ‘quest for something undetermined at the beginning’ (Noddings, 2005:23) 

as the partners took to the floor. Each time their path was opened, unknown and discovered through a 

stuttering, stammering, shifting group choreography underscored by uncertainty. The first couple of 

times it was obvious who was leading, the leaders were guiding, some gently, some more forcefully. 

But by the third time, most of the group had understood what they had to do in order to trust – or at 

least their bodies had.  

 

Hamington may attribute this ability to notions of inter-subjectivity of the flesh and the simultaneous 

nature of touching and being touched, ‘for example when one of my hands touches the other’ (2004:53). 

In the exercise, we see an intense, immediate reciprocity or a ‘weaving relations between bodies’ 

(Merleau-Ponty cited in Hamington, 2004:53). In the light of this theory, one may argue that a caring 

dialogue is occurring between bodies of the participants. The conversation begins from one person 
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leading and the other following, to both bodies being so attuned that they intertwine and begin to move 

more or less in unison.  

 

There is also physical and imaginative freedom to explore, rather like Noddings suggests that in 

dialogue there should be an openness ‘to discuss whatever is of intellectual interest to the student’ 

(1984:183). Here the participants are encouraged to try out new ideas, push their boundaries, challenge 

themselves, they are free to ‘go’ wherever they both want. Laila pretends to be drunk, Sharmila pretends 

to help a blind person cross the road, Olayemi sits down, then dances like she is listening to her ipod. 

 

This ‘women’s waltz’ could also be understood as engaging the participants in ‘a common search for 

understanding, empathy or appreciation’ (Noddings, 2005) at an embodied level. After all, if the bodies 

do not ‘search’ to sensitise, understand and appreciate the other’s touch, then the freedom experienced 

through physically trusting the other will be minimal. By connecting to each other, I also observed the 

beginning of ‘caring relations’ which was welcomed by Sharmila, ‘I really enjoyed looking after my 

partner not being lead. I imagined I was on a street somewhere, that I was helping someone less able 

to cross the road. I really liked it’ (field notes). Therefore, perhaps embodied dialogue in this setting 

does not explicitly ‘permit us to talk’ but rather enables a showing or experiencing. In this way, we 

further the possibilities to learn to care for oneself and each other. In summary, this practice resonates 

in differing ways with the concepts of modelling, dialogue and embodied resources of care, summarised 

in the boxes below. 

 

LIVING THE ETHIC
The practitioners may exemplify 

Noddings' and Hamington's,  'ethic of 
care' through caring relations between 
colleagues and participants. However, 

this is only part of the picture.

MODELLING AS A TEACHING 
TOOL

Modelling may maximize the ways of 
learning and knowing as it is an 
embodied practice transcending 

language barriers.

VERBAL DIALOGUE
Whilst it  may not question deeply and

the outcome maybe known, it is an 
inclusive, non-judgemental reflection 

which fosters connectedness and 
knowledge increasing the potential to 

care.

NON-VERBAL DIALOGUE
Here the outcome is genuinely 

unknown, it is a conversation between 
bodies which allows the participant to 

learn through an inter-corporeal 
experience. 

EMBODIED RESOURCES TO 
CARE 

These have been reduced through 
negative past experiences, however, 
exercises such as these, may allow 

caring instincts to evolve in the 
participants. 
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However, the real significance of this discussion is the suggestion that such artistic practices may foster 

care by enabling modelling and dialogue to occur at an embodied level. Expertly facilitated exercises 

such as this, may connect individuals and foster relatedness at an inter-corporeal level. This both 

addresses the effects of past noncaring experiences and can be argued to build or grow knowledge of 

the other which the literature on care suggests is a fundamental aspect of care. I suggest, that this may 

be one of the greatest values and distinctive qualities of an arts intervention: one which is not therapy 

but therapeutic, which creates a climate of care through which participants rediscover themselves 

through arts-based creative learning. 

 
At this point, I had wanted to discuss a role-play exercise in relation to the concepts of caring 

imagination (Hamington) and caring about (Noddings). This would have explored the ‘final frontier’ 

of care, i.e. developing a capacity to care for those we have little knowledge or no direct experience of. 

Due to the timing of data collection, the information from participants was insufficient for any thorough 

analysis. This conflicted with one of my purposes which had been to explore the ‘value’ of arts 

experiences, articulated by the participants. Returning to my data, I saw that two ball games had been 

mentioned repeatedly which echoes with concepts already discussed, such as: interconnectedness, 

attentiveness and knowledge from feminist ethicists.  

 

Therefore, I will use Mayeroff’s ‘ingredients of care’ as a springboard for discussion. Whilst I 

acknowledge the criticisms which point to his lack of ‘gender analysis and significant critique of moral 

theory’ (Hamington, 2004), I appreciate his conceptualisation of this complex concept in simple, 

succinct language. I also find the notion of care as a duet between the flourishing of another and self-

actualization, of particular interest in the context of my field. I have thus selected to ground this 

discussion in three of his eight constructs which relate most closely to my findings: honesty, hope and 

humility. 
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Before I begin, I would like to contextualise these ball games as they are not traditionally associated 

with creativity and arts based learning. However, they are frequently used in socially-engaged arts and 

theatre for development contexts across the globe (Martin et al., 2010).The rationale for this may differ 

from one project to another, but primarily they are repeated in long term interventions to connect 

participants and encourage collective play through non-verbal activity. By foregrounding this work, 

which is often sidelined, I hope to show how the finer details of arts interventions extend beyond the 

realms of normative evaluation. And through Mayeroff’s phenomenological analysis hope to re-

evaluate the work and reinforce the importance of looking for such care practices.  
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5.3 Moment Three: The Ball Games 
 
 
 

 

 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

     Name game 
 Its fast 

Walk anywhere  
in the   

s p a c e 
Eyes on the ball 
Keep moving 

If you hear your name 
It’s coming 
Catch it but 

 Keep moving 
Pass it to someone else 

Call their name 
Do not stand still 

 

Don’t drop the ball 
1. The group is mobile. 

2. The soft ball is volleyed 
from one woman to 
another.  

3. It must not be caught 

and grasped only gently 

bounced between 

fingertips. 

4. Eye contact is essential. 

5. Each pass is counted 

until the ball drops. 

6. Nobody should be still. 

 

                   You don’t just sit on your own, like other places 

 This space 

Plays 

Moves 

Flows 

A freeflow 

I wake up 

 No laziness 

 I push myself 

 The mind gets going 

 Feels different 

 We become close 

 So close 

 I return to childhood. 
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5.3.1 Honesty 

Mayeroff contends that the honesty in everyday life defines itself by what it is not i.e. lying and 

deception. However, in the context of caring, honesty is a positive process. A state where one is both 

‘actively open and confronting oneself’ whilst seeing the cared for as they truly are, ‘not as I would like 

it to be or feel it must be’ (1971:25).  

These two games provide just such an opportunity for the participants, as they require honesty with 

oneself and acceptance of the other. One cannot pretend to have eye contact, to catch, to connect and 

throw to someone, to fake the flow of a game. The mannerisms and movements reveal how they are 

feeling in that moment. On this occasion, the participants were tired, lethargic, slow in their movements 

and finding it hard to focus on the first ball game. Some may have ‘confronted themselves’ internally 

with this, felt frustrated by others in the group. However, the practitioners repeatedly tried to lift the 

energy, they did not ‘confront’ the participants with their frustrations. Instead, they accepted that this 

is where the group was that particular day, moved on without judgement or reprimand and, on this 

occasion, the energy picked up.  

This ran like liquid honey last week. Today, it feels more like treacle under their feet, 

trapping, tripping them up. Something has made it harder to run. The practitioners try 

to ‘switch the light on’, humorous and encouraging as ever. It helps. A little. They move 

onto the second group ball game. Mina remembers, ‘we scored 350 last time!’ which 

seems to stir the group. They begin: eyes lifted, arms steadied, looking ready to engage 

with each other this time. The collective intention seems to be to top the old score. A 

deep breath. Some giggle nervously and scatter into corners but they are not there for 

long. The ball quickly weaves a web of eye contact. Tension. Moments of suspense. 

Surprise. They do not want to drop this ball. The tutor counts silently. After a minute the 

group find a rhythm, punctuated by collective gasps and sighs of relief. Unison, focused 

and alert. Liquid honey. They score 130. Disappointment for some. But I see a great 

victory. Today they navigated a creative impasse together: connected, present and 

ready to create.      Research Reflections, March 2015. 
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This links to the second part of this notion: that one-caring should see what is really there, ‘even when 

these facts are unpleasant, I respect them’ (1971:25). The honest acceptance enhances a caring ethos of 

this practice being responsive. For instance, practitioners accept participants tiredness and let go of how 

would have liked this game to flow or what they think should have happened by this stage of the course. 

There is a kind of parallel here with Noddings’ idea of confirmation when an educator attempts to 

identify ‘the best in others’ (2005:25). Even when she is faced by a ‘reprehensible act’ (ibid) the 

educator must try to find the ‘real genuine’ motivation behind it through listening to the student. In this 

way, she allows the participants to reveal something true about themselves, which will be accepted 

(although she may let them know the nature of their error). Consequently, an honest mistake can occur. 

On this occasion, one could argue that these games and the climate of acceptance creates opportunities 

for honesty between participant and practitioner which may lead to greater levels of responsiveness in 

caring, a fundamental concept in the literature.  

Mayeroff also writes about ‘ringing true’. He says ‘there must not be significant gap between how I act 

and what I really feel, between what I say and what I feel’ (1971:26). I would imagine that most 

practitioners would want this kind of ‘ringing true’ state for their participants. They would like their 

actions and feeling to be harmonious. However, I would reflect that it is perhaps an idealistic state for 

practitioners to constantly maintain, and suggest that there is often a level of disconnect between how 

one feels and how one acts which may be necessary for care, in this setting. 

As Jane told me ‘there was a period of time when things were hard for me personally, I was going 

through a lot and didn’t feel like positive. But when I started teaching the women, I had to lift myself 

out of this’. Although she felt one way, she did not let her actions and words mirror this. Another 

example is circle time. ‘Sometimes we hear harsh stories and there are times when we can’t signpost 

them to help or advise them…you feel like saying “yeah, this is shit.”’ Mayeroff suggests that this is 

the exact response which is needed to ‘ring true’. If she feels the hopelessness of the situation, she 

should express it honestly. However, in practice this may have negative repercussions.  
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For instance, my observations also include instances where a participant became pregnant during the 

course. This is a fundamental frustration for these practitioners who work towards goals of 

independence or autonomy and understand how challenging motherhood can be. However, they cannot 

share this feeling with the participant. Instead they show support, solidarity and positivity towards this 

new potential life. They speak and act out of a professional ethic, not a personal, natural care which 

may differ from their internal feelings. Similarily, attempts to inject energy into the game may have left 

them frustrated and puzzled but they cannot express this to the group. I would not call this dishonest, 

rather would argue that it facilitates building caring relationships in this setting. The idea Mayeroff 

presents is a worthy goal, an ideal if you like, however, in practice, room must be made for a disconnect 

between what one-caring feels and how they act.  

Space restricts me from discussing all the aspects of honesty Mayeroff theorises concerns. However, it 

is evident that these games have no space for artifice. They provide valuable opportunities for honesty 

which lays a fertile ground for responsive, genuine care between participants and practitioner. At the 

same time, in this context, the practitioner’s actions and words may not represent what they are feeling 

inside and whilst they may not ‘ring true’ their actions are rooted in caring intention.  

5.3.2 Humility  

Mayeroff links humility to learning. ‘Since caring is responsive to the growth of this other, caring 

involves continuous learning about the other: there is always something more to learn’ (1971:29). He 

points out that the feeling one has nothing left to learn is fundamentally incompatible with caring. Like 

Noddings, he states that care is not a mechanical application of principles, that the one-caring has ‘to 

begin anew’ (1971:30) continually applying existing knowledge to new settings. This in turn, mirrors 

Hamington’s description of caring actions becoming habits by ‘repeated use and application to new 

situations’ (2004:59). 

This definition asks educators to acknowledge that they do not know everything, despite their expertise. 

This is an interesting situation for practitioners like Jane, whose comment ‘when you have done this for 
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many years you feel like it’s second nature’ shows how comfortable and fluent she feels in her practice. 

However, Mayeroff would say that whilst her experience is considerable, one must approach each new 

situation with the feeling that there is more left to learn about the game, the practice and those she cares 

for. This may well be the case for Jane, I merely reflect that this may be a challenge for some 

practitioners as one gains experience; to stay alert, attentive and humble in the possibilities of learning 

from one’s students.  

I would like to deviate for a moment from discussing humility in relation to this game and reflecting on 

it in the wider context of the socially-engaged arts sector. Currently, one could say that our society 

values ‘expertise’ or connoisseurship (Eisner, 1976), and that public funding is driven by a ‘what works’ 

agenda which is supposedly based on this knowledge. Is it possible in our evidence based, scientifically 

proven certitude, to really cultivate a culture of humility in learning? To say, ‘I don’t quite understand 

why this exercise failed?’ or tell the funder, ‘I still have much to learn about how we help these women 

find meaning to their lives?’ Is there space to admit that, despite these games being second nature, 

practitioners and organisations may not always know ‘what works’? If I am to accept Mayeroff’s theory: 

that humility in learning is essential to care, then perhaps I must also consider how this wider funding 

culture affects our capacity to care as practitioners? 

Returning to the exercise, however, Jane spoke of endless learning opportunities for the group.  

‘It allows the group to work together, to communicate verbally and non-verbally, to have eye contact, 

to focus, to concentrate and move in a playful way.’ 

She commented on how there was always further to travel and, that despite running this exercise for 

four years, that the learning was never ‘over’ and completed. This resonates with Mayeroff’s idea and 

shows that despite her expertise, she is still open to learning with and from her participants. Therefore 

this openness to learn is an interesting quality which may enhance the levels of caring felt by the group, 

reduce the distance and hierarchy between participant and practitioner and allow a journeying together 

in discovering the ‘new’.  



Beyond practice, value and virtue: re-evaluating Care in arts interventions with trafficked women 

 68 

 

Perhaps the participants also experienced this type of over-familiarity with the first ball game, which 

may have prompted some to go through the motions and stopped its flow. After all, it is not unusual for 

participants to question the repetition of certain games or exercises in a long-term intervention, as 

Navina recalls about the music, ‘I wanted to skip it, I didn’t have any experience of music lessons in 

India so I kept thinking, “why do we make the same thing every week?”’ It is certainly interesting for 

practitioners to consider how they may best enable participants to feel confident in a ‘simple’ ball 

exercise and remain enthused about the learning from it over 12 months.  

However, the participants’ comments also reflected the humility of Mayeroff’s definition and 

emphasised the value of learning in this game,  

It makes me happy because I am always learning something..like in the ball game I want 

to push myself, it gets my mind going, wakes me up..in the presentation exercise…I have 

grown stronger….(Mathilde) In the dance there are things that I didn’t know before…like 

the steps, how you massage your body. I want to learn to dance. I don’t know how (Hope). 

At least in the ball games I am moving and learning something (Sharmila).  

There are more aspects to Mayeroff’s concept of humility which the scope of this thesis does not allow 

me to discuss. These include the attitude which stops us from seeing ‘others as simply existing to please 

my own needs’ (1971:31), and how humility may accommodate a healthy pride whilst resisting vanity. 

However, in summary, Mayeroff’s notion that humility and learning are linked is mirrored to a 

considerable degree in these findings. Whilst humility about the ‘what works’ may not be an ethic which 

is widely cultivated in the public policy sphere, it does exist and thrive within the practice itself .  
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5.3.3 Hope  

Mayeroff sees the hope in caring as a general wish, ‘that the other will grow through my caring’ 

(ibid:32) and not as a specific expectation. In some ways, this general idea of growth underpins this 

type of arts intervention. It is often called ‘change’ or ‘transformation’ but the hope is that, through 

playing such games and participating in high quality arts projects, participants will ‘flourish’ (ibid). 

Otherwise, I suggest, there would be little purpose to these projects. 

However, this general hope does not preclude some very specific expectations also being placed on it. 

As an evaluator I would call these ‘outcomes’. In this setting, there were four outcomes, mutually agreed 

through discussion by the funders and Jane prior to the project:  

•   Increased self-confidence 

•    Decrease in feelings of isolation and negativity  

•   Ability to imagine a better future 

•    Increased employment or educational opportunities. 

There are some problems with this which the literature eloquently points to. Firstly, according to 

Mayeroff, this kind of hope is specific expectation and not the kind of hope in which care can flourish. 

Secondly, they may be described as ‘warping effects’ of evaluations as they have little, or nothing, to 

do with artistic process and values (Thomson et al., 2013). This then could be seen as also compromising 

the integrity of the project. Lastly, these specific expectations are usually fixed which reduces 

practitioners abilities to be responsive – another essential ingredient of care and in such artistic 

interventions. 
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However, in reality these specific expectations are what drives the funding of such projects. So once 

more, like humility, Mayeroff’s notion of a general hope seems ill at ease with certain aspects of the 

current wider context of the sector, which prompts me to wonder whether having these specific hopes 

can enhance or diminish an ethic of care in this intervention?  

As concerns the overall structure of a project, I would agree with Mayeroff and Thomson: that having 

too many specific goals may not be the kind of hope required for caring and inhibit responsiveness. 

However, in the much smaller context of this ball game, I can see how some of these specific hopes 

(building trust, communication, concentration and focus) may actually enhance the care for participants. 

This may be because the hope is based in a real knowledge of the practice and participants, which has 

been argued is the basis for all caring relations.  

These hopes could also be seen as an aspect of the practitioner’s competence to care (Tronto, 1993). 

For example, when the practitioner realises the specific hopes she may have for the first ball game are 

not going to be achieved due to tiredness, she stops them and moves on to something else. Had she 

wanted a general ‘flourishing’ or not had any expectations of focus and concentration she may not have 

acted in this very specific caring manner.  

Mayeroff also grounds hope ‘in a plentiful present alive with a sense of the possible…..not to be 

confused with wishful thinking and unfounded expectation’ (1971:33). In this exercise, one participant 

mentions that they have reached 350 and the group appear to decide to aim for this. The hope for 350 

is not a pipe dream but grounded in experience as another comment by the participant shows. This is a 

point echoed by Hope (a participant), ‘at the beginning, I feel that I cannot do it but then with 

encouragement and when we work hard we do it, we achieve what we didn’t think we could.’  
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This idea is also significant as, due to their histories, many of the women have lost their ability to have 

hope generally or specifically for their futures. For instance, there is the hope of permanent 

accommodation. However, some have been moved up to 13 times around the UK in less than 18 months. 

This experience can wear down one’s resilience and hope of being settled, as Navina admits, ‘I don’t 

care where I go, I don’t even mind moving out of London’. There is the hope of education but an access 

course requires permanent visas and many do not achieve asylum in this country. Mathilde, spoke of 

her own experience last year, where her case was refused and her uncertainty of a positive outcome in 

her appeal. Mayeroff might describe this as a ‘lack of hope … (which) eats away any sense of 

worthiness, and therefore anything for which I would want to take a stand’ (p.34). Therefore, I would 

suggest the importance of hope is central, not only to facilitate a deeper level of care but as a 

fundamental step to recovery for these participants.  

In summary, Mayeroff points to eight ‘ingredients of care’, three of which I have used as a basis to 

explore the phenomenon of care in this setting and summarise below.  

 

 
 

HONESTY
The ball games enable an honest 'temperature' to be 

measured.
The Practitioners accept the participants and do not force 

them to be otherwise.
Ringing true is an ethical ideal but may be challenging as 

a realistic possibility.

HUMILITY

May be challenging for practitioners who have been 
facilitaing the same projects for years.

Hard for the current trends in summative evaluation, 
where not knowing 'what works' may result in funding 

being cut from projects.

HOPE

Whilst the project is underpinned by a focusing on a 
hopeful future, this may not be the type of hope which 
facilitates care. However,  it does sometimes enhance 

the practitioner's competence in caring.  
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6. In Closing 

This final section is in three sections: limitations of this study, conclusions and implications for further research. 

 

6.1 Limitations  

 

1.   Due to time restrictions and resources, participant data could only be gathered from November to March. 

Thus, my data related more to the pre-conditions for creativity such as: trust-building, establishing a 

community, developing basic skills in voice and body rather than the more explicitly creative aspects 

such as devising scenes, performing role-play, writing and recording songs. 

 

2.   The research is set within a female-only setting, all the respondents were women and whilst I 

acknowledge that care is a human capacity, any claims are made in the context of this small intervention 

as the nature of care is contextual.  

 

3.   I did not have the scope to investigate care concepts from nursing literature, which may have shaped 

further my insights into the differing approaches to and ethics of care between artists, who do not 

usually see their role as carers, and health care workers, who do.  

 

4.   The other limitation is myself and my own inexperience as an academic educational researcher. I 

collected far too much data which was challenging to analyse in time, and was consequently unable to 

distinguish between important and less important themes for a while. Perhaps this was also due to my 

evaluator role on the project and a natural proclivity towards advocacy.  
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6.2 Conclusions and Implications 

 

Two years ago, I arrived at Cambridge with a huge but simple aim: to develop a deeper understanding 

of an 18-year facilitation practice in socially-engaged arts. I wished to explore these projects 

formatively (Thomson et al., 2013), to understand why and how they might contribute towards 

transformation. Which values and concepts were missed by the ‘what works’ summative evaluation 

agenda? This small scale research, in an arts intervention with trafficked women, is the beginning of 

such an exploration. I return briefly to my research questions to answer them in the light of my findings 

and discussion. 

 

•   How is the notion of care conceptualised in an arts-based intervention with trafficked women?  

 

Care in this setting resonates strongly with many conceptualisations and brings together several aspects of the 

extant literature. It has been seen as an ethic ‘lived out’ by practitioners, a virtue rooted in the individual 

character of practitioner and participant, but developed through their interactions and with the wider society. It 

has been observed as a skill, a competence, an embodied practice, a kind of knowledge which has not been left 

to atrophy. Its roots have been seen both in a desire for the flourishing of others and a need for self-actualization. 

The characteristics of attentiveness, responsiveness and interdependency of care’s relational aspects have all 

been discussed. However, this research also shows that, in this setting, care can be conceptualised as a kind of 

pedagogy and as learning because of the practices themselves teaching care. I also conceptualise care in this 

setting as a climate – an intangible yet felt atmosphere. Care in this setting is both visible and unseen, in what 

is said and in the silence, it is part of many of the activities and also in the ‘in-between’. I argue that in this 

setting it pervades every aspect of the intervention, from the design to the after-care, and as an ethic both 

underpins the practice and its outcome for these participants, which contributes to reversing the negative 

experiences of their past. 
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•   How does the intervention enhance or diminish aspects of care in this setting?  

 

Care is enhanced in this setting primarily through the refined, honed skills of the project directors. The ability 

to listen attentively, to be engrossed, motivationally displaced, responsive, demonstrate natural and ethical care 

may be described by Jane as an ‘untarnished instinct’ but, from my reading and analysis, I would argue is a 

fertile ground for care and caring to flourish. I argue that this level of competency caring she does for many, 

simultaneously balancing needs and giving all equal space, may also challenge aspects of the care literature – 

which conceptualises care as occurring between two people. The arts activities, like trust exercises, take place 

at an embodied level, which also enhances care through providing safe opportunities to take creative risks and 

develop caring habits and the knowledge which is a fundamental requirement to care. The practice and ethic of 

care in this setting may be compromised in many ways, but the principal ones could be with less competent 

practitioners, by a lack of humility and imposing too many specific hopes or outcomes and fixed agendas.  

 

•   What are the implications of these findings?  

 

Ultimately this study suggests that arts interventions with trafficked women may be underpinned by a 

a strong ethic and practice of care. This may be uncomfortable for artists who have always seen the real 

value of arts in its intrinsic qualities. Equally, it may upset well-meaning advocates of the arts who 

continue to speak of the ‘benefits of the arts’, without highlighting the qualities of good practice needed. 

This study suggests that for these women to benefit from or change through the arts, there must also be 

a specific climate of care. This study suggests that creating and maintaining this climate of care, which 

facilitates creativity and the ‘flourishing of the other’, requires the practitioners to possess a set of skills, 

values and virtues. This study posits that care is extremely difficult to measure and therefore invites 

new approaches in evaluation which capture and enhance this but don’t extinguish it. Finally, this study 

suggests that to care and be cared for is a fundamental need for everyone, especially for those who have 
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lost these opportunities. It is a way of becoming whole again and this intervention provides a rare and 

distinctive way through the arts to re-learn to care for self and the other.  

This study has deepened my knowledge around the relationship between socially-engaged arts 

interventions and the place of care. However, it leaves me with many more questions which I hope to 

explore at a later date. 

 

•   How is care conceptualised across different socially-engaged settings?  

•   How is care in socially-engaged practices facilitated by Mayeroff’s concept of self-

actualisation of the one-caring?  

•   How can we evaluate care without extinguishing it?  

•   How does the ethic of care differ between arts therapy settings and socially-engaged 

interventions?  

•   How caring are current evaluation frameworks in this field?  
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Appendices  

Sample questions from semi-structured interviews 

1.   Tell me a little about… (something on their personal visual maps 
church/college/important person in their lives) 
 

2.   Can you tell me what being part of this group means to you/what does it bring you?  
 

3.   Can you tell me a bit more about why you love the drama?  
 

4.   Which games do you think about when you go home?  

5.   What do you enjoy most about coming here?  

6.   What does it feel like when you are playing the ball games?  

7.   What did you enjoy about the role-play? 

8.   Why is music so important to you?  

9.   What other kinds of courses do you do?  

10.  What would you do if you didn’t come here on a Friday?  

11.  What is different about circle time and counselling?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



Beyond practice, value and virtue: re-evaluating Care in arts interventions with trafficked women 

 82 

Extract from interview data 
 
Hope 
 
SP: So, let’s talk a bit more about Unité. Can you tell me what being part of this group means to you, 
what it might bring to you? 
B: I love, seriously I love….like whenever anybody who knows me at home says that I tell them 
about church and I tell them about Unité too because I find coming here very, very interesting. If it’s 
not something that’s interesting then I would not be coming to Unité. Seriously. Not because I’m 
…they asked me to volunteer but even before I started volunteering I love coming to this place. 
Because this place is nice. Unité is like a family to me because when you don’t have friends you don’t 
have family. Because the friends I met at the safe house – they are the same friends I met here. At 
college, you know I have friends in the class but I’m not so close to them because I don’t know much 
about them but here it’s like a family to me. I always look forward to coming to this place. And even 
when they said they’d stop the Tuesday one, that the choir was coming to an end. I was worried 
because every Tuesday after college I come here and on Friday but I still have to manage. So every 
week I look forward to coming here on Friday because we play, everyone is free. Everyone is nice, 
Jane, Shanti and you. The dancing and everything. I love everything. I am serious. I love everything 
about Unité. It is a part of me. 
SP: Part of you, that’s an interesting thing to say. You say you love everything, can you tell me a little 
bit more about why you love the drama, the music and or moving with me? 
B: I remember before I had to do exercise but I use to do it on my own but coming here sometimes – I 
love it. Like the dance exercise, there were some things that I really didn’t know before. Like you 
showed us the steps and how you massage your body and do all the things, I learn from there and I 
love the dance. I really want to learn to dance – I don’t know how to dance – but I really want to 
learn. I always love the dancing sections – I’ve learnt a lot from it. And I love the section on the ball 
game. 
SP: Yes, tell me about that because that is something that you do every session, come rain or shine.. 
B: The ball game makes us get to know each other very well, to know our names. When I came here I 
knew the friends from the safe house but I didn’t know the others here. You know, with ball games 
like this, you know sometimes you come to a place and you just sit on your own. You go and throw 
your ball to others and calling each other’s name makes us get closer, know each other, interact. And 
you see the way we flow like round …we are all close. 
SP: Yeah. 
B: So I really love it. Yes it really gets those connections going between you guys. 
SP: Why is music so important to you? 
B: I don’t know from the beginning …right from when I was young, I love to sing. I go to children’s 
classes, we sing, at home I sing a lot so I grew up loving singing very well. And whenever I am down, 
it helps my mood. It helps me personally. It helps my mood. When I sing I feel better and when I 
……in winter after eating we make fire then and we sing and every time I sing and they discovered I 
can really sing. They praised me, the owner of the… the founder of the GeoMac and the other staff 
they like me so much ’cos they say ‘Blessing you have to…you sing well, you sing well’ 
SP: Can you think of any drama games which you have found particularly useful or enjoyable or that 
you have thought about? 
B: (laughs) I remember the drama we did with Hannah and Hannah was the grandmother. It always 
comes to my mind. I remember when I was bringing tea for her and you asked me ‘is that tea ordinary 
or is there something in it?’ So that was a little like a little…. 
SP: A little scene? 
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B: Yeah and it shows me that how if we work hard we can really act. When we acted that little scene 
it was good. Everything we started here everything was from the beginning, I feel like ‘I can’t do it’ 
but with encouragement when I start, I always see that we can do it. And when we come to sit there 
and especially sit down and pick words and people talk about their moods, how you feel – it’s so nice 
because whenever you see how you feel you seek encouragement from others. If you have a problem 
seriously then you see everybody is there to help. They tell you they give you a solution ‘try doing 
this, try doing this.’ We encourage each other we’re like sisters…that’s why I love coming here so 
much. I love coming to this place so much. Honestly. 
 
 
 
Mathilde 
 
I: OK so you have given me a really clear idea of who is in your life. So in the UK you have your 
church friends, your boyfriend and Unité. Let’s talk about Unité, why do you come here every week? 
 
C: Yes I come here to make another friends and it makes me happy as well because I am always 
learning something. Like I really love this presentation and to go in front and say, I have really 
changed when I come to Unité, things like ‘Wow I have gotten strong’ to be independent. 
 
I: Great so you have found that some of the exercises have been helpful…is there a connection 
between this work and where you are going. 
 
C: Yes. 
 
I: I know you loved the music but was wondering whether you could talk a little more about the music 
here, the games we play? How do you feel at this time? 
 
C: I enjoy it. It wakes me up when I’m feeling (laughs) lazy, lazy. There is exercise because there is 
nobody to do that together with you. The ball game is good ’cos you have to remember the names. I 
really love it because I have exercises but to have to remember names, like you have to say, focus to 
say however it is, I’m going to push it because I’m very bad at remember names (laughs). 
 
I: Me too. 
 
C: So I really love it. 
 
I: So you find it a great way of getting to do those sorts of things of training your mind.. 
 
C: Of getting my mind to working, to memory, is there. 
 
I: To remember, recall. 
 
C: Calling someone when going past them. 
 
I: Do you mean any of the ladies outside the group? 
 
C: We meet on Fridays but some of them are like ‘come to my house’. 
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I: So you have developed friendships out of this group, you’ve eaten together? 
 
C: Yes, yes ( smiling) 
 
I: You’ve sung together? 
 
C: Singing together I didn’t do yet because I just find out that Hope is interested in singing. 
 
 
Sample observation notes  
 
Circle Time  
Brief welcome. The facilitator formally introduces me to the group. Some know me as a movement 
facilitator from the term before and as a participant observer. My role is presented. 15–20 coloured 
cards lie on the floor, in the middle of a circle of chairs. Emotional words have been drawn onto them 
with colours e.g . happy/energised/fed-up/tired. It’s a collection that grows. If the exact word isn’t 
there participants are invited to write it down or the facilitator writes it for them. The women who 
attend regularly confidently collect two or three words. They explain what to do to the newer 
members. They sit on a chair in a circle taking it in turns to speak. The cards anchor the topics: 
worries, hopes, fears, frustrations, triumphs. There is peer feedback: they acknowledge, agree and/or 
advise. The facilitators keep the circle moving, summarising and giving positive feedback whenever 
they can. Joya is a newer member of the group. She is from Pakistan and very articulate. She picks up 
the card that reads fed-up. She lists all the cities and towns she has been moved to since 2012. The list 
is very long – in 30 months it seems like she has set up home over 10 times. She speaks of being 
destabilised by this experience, the exhaustion of continually starting over. The group sympathises 
and advises her to access educational courses and weekly groups. Their rationale: the more invested 
she is in a town the more she has a case to remain there. Hope is thankful as she recalls how hard her 
journey has been. Now she is doing well at college and supported in many areas of her life. Selina 
says she is anxious, worried about what the hospital will say about her baby. She doesn’t know if the 
baby is OK or when she might be due. Susannah speaks about the cold. Laila is sleepy – she tells the 
group that she has friends staying in her room that they were up late talking. She seems happy to be 
able to host her friends for the weekend. This brings the conversation back to Joya who says she is 
excited to travel to Doncaster by herself to see old friends. Navina comments on how she will miss 
her friend and wishes she wasn’t going away. The group advises her to visit some other friends of 
hers during this time. She says she will think about it as she has a friend in South London. This 
framed conversation is the foundation of the group dynamic. Although they share a variety of 
experiences, each comment is given space and time. Some participants wish only to say a few words 
or even just show a card whilst others are comfortable and confident enough to speak at length about 
their personal histories and situation. There is a feeling of mutual respect in the group and a non-
judgmental, supportive, inclusive atmosphere. 
 
Trust Exercise: observation  
 
The facilitator talks about trust, how it is part of life, part of the ethos in this group and the rationale 
behind the next exercise. Raises the salience of being a ‘trustworthy’ partner ‘I want her to trust me’ 
and demonstrates sensitive ways of holding the partner and guiding them through the room when their 
partner’s eyes are closed. 
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After each round the facilitator pauses to ask them how they feel about the activity as leader and 
follower. 
‘I’m proud of myself…I felt confident.’ (Niah) ‘I felt like I could sleep.’ ‘I thought about how terrible 
it is for someone who can’t see. I liked leading.’ (Susannah) ‘I realised that I had to slow down that I 
didn’t like leading.’ (Laila) ‘I wondered how they crossed the road.’ (Hope) ‘She just sat down I 
didn’t know how she did it.’ (Margeret) ‘I felt safe.’ (Navina) ‘It’s hard to do without speaking’ 
(Bella). The facilitator synthesises and summarises the group’s feelings before moving on. The 
partners swap roles. The second time the quality in the room has changed. It is much more focused, an 
air of concentration, less giggling, calmer faces on many of the participants.  
Some participants begin to improvise within this ‘blindness’. Laila for instance pretends she is drunk. 
There is a noticeable willingness to share their experiences verbally in the group. All comments have 
equity in the space. Similar comments emerged. ‘I just feel scared to trust, OK but scared….I enjoyed 
leading but it’s hard.’ ( Selina ) ‘If you can let go then you will feel very relaxed.’ (Laila) Sharmila 
who had earlier complained of tummy ache now sits down. There is a story from Laila about her twin 
sister who also lost an eye and died at age 5. The group shares the moment – they acknowledge the 
grief. Eventually the facilitator asks the group to pick a new partner and ‘be braver’, encouraging 
experimentation, demonstrating with colleague. The group rises to the challenge, almost dancing in 
partners, experimenting with height, speed and qualities of movement. Niah has her eyes closed but is 
dancing away as though listening to music on an ipod. In her own world. For herself. In the moment. 
Her partner Navina is sensitively watching her. The room has a playful, light atmosphere. They 
discuss how it felt. ‘I am happy that she is happy.’ (Joya) ‘It was fantastic (gestures a flying kiss).’ 
(Niah) ‘I think Niah is a really good dancer, I can feel her rhythm.’ (Navina) ‘I am feeling nervous 
today, nothing to do with Susannah, it’s to do with me.’ (Selina) The facilitator asks which role they 
preferred? The group is split in preferences, some preferring to lead whilst others enjoyed being lead.  
 
Sample of visual mapping 
 
Places I go and People I love 
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         Extract from ‘The Line’  
 

12.30pm. Post-session lunch 
 

She sits apart 
On the farthest chair 

A Sorrow-stitched shape 
Unable or unwilling 
To talk or ‘integrate’ 

I invite myself 
Tentative 

Onto The chair beside. 
Hoping I’m not 

Crossing her line. 
Lunching in parallel 
We ingest in silence 

‘This bread’ she says ‘it’s exactly like rumali roti’ 
Rumali rotis 

Handkerchief chapatis? 
Baked on dome-shaped stones 

Those translucent discs 
Of deliciousness 

From the streets of Kolkata 
My mother’s home 
‘Mmmmmmmm.’ 

My external identity 
Begins to crumble 

Crack 
We share language, 
Culture, histories, 

Complexities, 
Don’t we? 

Researcher and Researched 
A Continuum of I & we 

Lincoln and Denzin sip their tea. 
Perhaps I pretend that I don’t speak my mother tongue? 

Too late – it slipped out. 
Objectivity and distance 

De-friend me like ex-pals on Facebook. 
I cross the line 

She smiles 
‘Koto din Bangla bolini, appu.’ 

                                                       Its been years since I spoke Bengali, sister 
 
 
 
 
 
 
 
 
 
 
 
 


